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Manhattan Beach
Unified School District



MBUSD READING UNITS OF STUDY: Grade Five
2015-2016


	Launch & Unit 1: Interpretation Book Clubs

	Timeframe: September through mid-October 
(Bend One: 1 ½ weeks; Bend Two : 1 ½  - 2 weeks; Bend Three: 1 – 1 ½ weeks)

	Assessment:

· Conduct running records (or use existing F&P data) on all students to glean information about miscues and misunderstandings, comprehension strategies, and fluency.

· Performance Assessment: Read Stray aloud, watch video, and answer 4 open ended questions. Grading info and text available on website.  

	Launch:

Note: Suggested texts for 5th grade include Bridge to Teribithia, Wringer, Out of the Dust, Esperanza Rising, Locomotive
	Materials:

· Reading logs (to track volume of reading) 

· Reading notebooks 

· Copies of “procedures” and any Notice and Note “cheat sheets” for inclusion in the Reading Notebooks.

Post-its

	Mentor Text Home of the Brave by Katherine Applegate 
Pacing Schedule for Home of the Brave is attached (and on page XV)
	

	Teaching Points - Many of these teaching points can be and sometimes need to be taught over multiple sessions.

	Bend 1:  Taking Charge of Your Reading Life

	1. Students have growth spurts as readers by working on their reading and working deliberately toward specific goals.

· Students create a list of goals including: reading different types of genres, thinking deeply while they read, etc.

· Mid-Workshop: Ask, “What could I do for the next 20 minutes to lift the level of my thinking, my reading?”

	2. Students will guide their inquiry about reading by asking, “What are some qualities of strong writing about reading?”

Note: Put students into partners

Mentor Text: Begin read-aloud of Home of the Brave  (HOTB) for demo on how to write a “great and not-great entry”

· Students do gallery walk of each other’s observations.

· Teacher provides exemplar fifth grade journal entries for students to consider/learn from
· Students write journal entries that reflect their thinking about reading.

	A Day for Assessment: Guidance for assessments is available in the Online Resources.  Read page 21-22 for more info.

	3. Readers read differently when they write about their reading by living wide awake lives, staying alert to details, and being ready to make significance. 

· Readers practice making entries for mentor texts.

· Begin anchor chart on p. 6, “Writing Well About Reading.”

	4. Readers find develop their ideas about a text by asking “Where does this idea live in the text” and re-reading those selected passages extremely closely, expecting each to be a gold mine of new insights related to their initial idea.  

· Teach students the steps to developing ideas.

· Use HOTB to coach students in partnerships.

· Discuss the value of re-reading passages and books for deeper insight.

Chart – “Higher Level Thoughts Prompts”


	5. Readers gain a deeper understanding of the events described in a story by considering the perspective from which the story is told.

· Role-playing exercise – “Whose voice am I hearing?” “Whose story am I learning about?”

· Vocabulary: perspective, point-of view, shades of meaning

	6. Readers think analytically by dividing their thinking into parts, selecting, ranking, and comparing those parts, and then deciding to try thinking in a certain way to see if that thinking yields new insights.

· Turn and talk analytically about HOTB.
· Model “Divide into Parts, Rank, Compare” (Chart p. 53)
· Mid-Workshop: Consider cause and effect. Ask “Why?”
· Exemplar: “Natalia’s Hatchet Entry”
Gallery Walk of Best Work.

	7. Readers write well about reading by remembering that revision is the most important way to ratchet up the level of their writing.  Having an image of good work in mind, helps make revision stronger.

· Share exemplar writing, “Sam’s Entry” about Wringer.

· Add to Chart: Writing Well About Reading

· Mid-Workshop As readers revise theories; they open up the book to key scenes and use the text to help revise that thinking.

· Collaboration: Partners can be an important part of the revision process.

	Bend 2: Raising the Level of Writing and Talking About Literature

	Note: If using Home of the Brave, be sure to complete reading through Part One (page 50)

8. Launching Interpretation Book Clubs
Materials needed to launch:

· Rough seating chart for book clubs.
· Anchor Chart: “Drawing on All You Know to Read Well and Interpret Texts”
· Anchor Chart: “Creating a Constitution for your Club” – Make copies for each student.
· Club folder for each club for constitution and other club documents.

TP: Readers sharpen their reading and thinking skills by developing the eyes to not only see more in a text, but to make more significance.  They pay more attention as they read because they trust that they notice things for a reason and expect to make something of observations others just pass by.

· Teacher guides students to listen and think interpretively while reading Part II of HOTB aloud.
· Small Group Work:  Do book introductions (p. 75)
· Mid-Workshop: Read alertly to see what stands out, asking “What could this signify?” “Why is this here?”

· Students construct a shared “constitution,” club name, and plan of attack for reading. (p. 77)

Prepare for Session 9: 
Read the “Understanding Bands of Text Complexity” chapter in Reading Pathways.

	9.  Sometimes readers think thematically by first naming the problem that a character faces, then asking, “What lessons does the character learn from (that problem)?” or “What might the author want me to know about that problem?”

· Use HOTB to brainstorm/discuss possible themes.

· Remind students to read through a particular lense in their club reading.

· Mid-Workshop: Model looking for places where characters seem to realize something or change in relation to a problem.

· Chart: When we Study Character, We Can Think About… (p. 84)

Anchor Chart: Add to “Drawing on All You Know to Read Well and Interpret Texts” chart.

	10. The best part of reading with others is that it changes readers by encouraging them to see through the eyes of others, resulting in their seeing more than they otherwise would have seen. 

· Complex texts deserve to be seen with multiple lenses (Example: Charlotte’s Web discussion p. 90)

· Show  “My Name is Maria Isabel,” a video of a book club discussion (available online – 4 mins, 30 sec)

· Create chart: “How Club Members Learn From Each Other’s Ideas.” P. 91

· Add to Anchor Chart: “Drawing on All You Know…”
· Mid-Workshop:  Readers convey their love of a great book with others by sharing the reasons why they loved the book.
· Chart: “Passionate Interpretations Might Say…”
· Students hold “Grand Conversation” in book clubs

Prepare for Session 11: 

Read aloud 102-127 in HOTB.

Display Sam’s Wringer notes.

	11.  Readers link ideas together to build larger theories or interpretations by thinking about how these ideas connect, and by asking themselves “Could there be a larger truth or lesson here?” as they read. 
· “Example and Explanation” Share several of a student’s smaller ideas about a book and challenge students to look across the ideas and think about how they connect.  Do this before sharing the student’s interpretive work.

· Add TP to “Drawing All You Know” chart.

· Use Thought Prompts as a Tool for students to use as they write and revise their theories. (p. 102)

· Mid-Workshop “Small Seeds Can Grow” – Remind students it is fine to start with small or ordinary ideas as long as they think of it as a seed and then think more about it.  See “Questions to Grow Seeds” p. 103.
· Build a “Tower of Ideas” in which each club member adds on or connects to an idea, rather than introducing a separate, unrelated idea. (p. 106.)
Prepare for Session 12:

Read aloud pages 131-154 in HOTB.

Prepare chart paper with “Hope can help people survive hard times and go on”

Put page 65 on Smart Board or document camera.

Make a copy of the “Inferring Characters” strand of the Narrative Reading Learning Progression to each student

	12. Readers know that once they have developed an interpretation about a book, it is important to stay with that idea.  Readers can wear their interpretation like a pair of glasses, as a lens, and read on in their book, looking for more places that fit with or change their idea.”
· Model reading a bit of a chapter from HOTB with the idea as a lens.

· Model thinking and rereading to show how an interpretation can evolve with more information. 

· Add TP to “Drawing on All You Know…” chart.

· Mid-Workshop Remind students that thought prompts can help to extend ideas, gather evidence, and challenge thinking.  Use “Thought Prompts” chart on p. 115.

· Challenge readers to find connections between each other’s ideas in their reading clubs.

Prepare for Session 13:

Read aloud pages 155-183 in HOTB. 

Make copies of pages specific passages from HOTB: p.20-22 (“Family”), 32-36 (“Bed”), 43-46 (“Night Talk), 1388-145 (“Ganwar, Meet Gol” aand “An Idea.”), and 1788-183 (“Bad News” and “No More.”)

Prepare chart, “Suggestions for Generating Provocative Debatable Ideas About Texts”

Prepare a debate protocol chart.

	13.  Readers often develop different viewpoints on provocative questions related to the book.  They can explore these differences by engaging in a debate.  In a debate, each person (or each side) presents his or her position and then supports that position with evidence, aiming to persuade the other person, the other side.
· Teach children that debates can only occur around a provocative idea that can be argued from both sides.  Channel students to test whether ideas you suggest qualify, and to generate others.

· Demonstrate how to develop an evidence-based argument for or against one of the claims related to the read-aloud.  Take the side that is harder to defend for yourself, leaving the other for the class.
· Channel the class to work together to gather evidence to support the opposing side, distributing relevant passages from the text and white boards or chart paper to help them collect evidence.  Note: As a teacher, always take the tougher position to model.
· Set children up to participate in a bare-bones debate protocol.  Give them phrases that they can use to state and defend their positions.  
· Channel students to generate provocative, debatable ideas from the club books they’ve been reading. Chart: Suggestions for Generating Provocative Debatable Ideas about Texts.  
· Remind readers that they should be able to debate their own position – and also the opposing one.
· Quickly assess if each club truly has a debatable claim as a focus for today’s reading.
· Mid-Workshop Prepare students for debates – decide sides and prioritize reasons and evidence.
· Challenge readers to divide their clubs evenly, into two members for each side of the debate.
· Ask students to read forward or reread analytically, prioritizing reasons and evidence.
· Conduct club debate.  Plan, caucus, present, caucus, rebut!  (P. 127)
Prepare for Session 14:

Read Aloud pages 184-200 in HOTB.

Prepare video clip for students to study (My Name is Maria Isabel or Bud Not Buddy.)  Links to these video clips are available in online resources.

	14.  Students will guide their inquiry about reading by exploring this important question: “What do book club members do in an effective book club that lifts the level of the club’s work?” 
· Ask each student to take one of these four questions as a lens.
1. What keeps the conversation about books going?
2. How does writing about reading fuel a book conversation?
3. What happens to the topics that a club member brings up?
4. What kinds of things are talked about?
· Students will watch the book club video and jot what they notice in their reading notebooks to answer their question.
· Review additional tips for student observations on page 131-132.
· Encourage students to prepare prior to meeting in book clubs.
· Mid-Workshop Ask clubs to set goals for strengthening their talk before sending them off to read independently. 

· Teacher may act as a “whisperer,” a quiet coach who whispers a suggestion to a dominant student about involving a quieter student, or who whispers to a quiet student some suggestions for gathering/sharing thoughts or ideas.

· Check up: Use Narrative Reading Learning Progression as a self-assessment tool for students. (p. 136)
Prepare for Session 15:

Make “starter” text sets for students to compare themes.  Refer to lists of stories, poems, and other texts provided in Online Resources. 
Before session, read “Fly Away Home” or comparable text aloud so students are familiar with it.

	Bend 3: Thematic Text Sets: Turning Texts Inside Out

	15. Readers explore universal themes by exploring how different authors will develop those themes somewhat differently.  Sophisticated readers, therefore, ask: What’s the same and what’s different in how this theme plays out in different texts?

· Suggest that though the specifics are different, two texts could advance the same theme.
· Explain that themes are universal and can be found in many places.
· Remind students to use an idea as a lens through which to read a text, especially when considering a theme.
· Encourage students to explore and share different ideas.
· Debrief in a way that is transferable to other texts, other days.
· Mid-Workshop:  Re-read key scenes from “old text” and “new text” to uncover new details and build stronger interpretations
· Use thought prompts to help express the similarities and differences seen across texts. Chart: “Prompts to Explore Similarities and Differences in Texts.”
· Anchor Chart: “To Deepen Interpretation, Readers Can…”
Prepare for Session 16:

Read aloud pages 201-12 from HOTB.

	16. When readers see similarities between texts, and think “These texts seem to support the same theme!” they often check their idea by looking back at the texts again.  Sometimes they will find that the texts actually convey different messages. 
· Readers revise interpretations to make them more nuanced and precise. (“Although it’s true that ____, it’s also true that____. “ Or “At first I thought ____, but then I realized _____.”
· Revisit “Prompts to Explore Similarities…”
Prepare for Lesson 17:

Read aloud p. 213-24 in HOTB
Prepare chart with theme, “Hope can help people survive hard times and go on” and a grid with three categories. (See p. 155

	17. One way readers think about a theme in more complex ways is by thinking how different characters connect to that theme.  Readers think about which characters best represent a particular theme through their thoughts, actions, and dialogue, and which characters work against the theme.
· Channel students to figure out how different characters connect to a theme. (Use grid – “closely connected,” “somewhat connected,” or “far away from or against the theme”)

· Remind students to use evidence to support their ideas.
· Mid-Workshop How to think about characters who seem to go against the main theme. (p. 161)

· Readers often revise their theme statements to include the perspective of multiple characters.

Prepare for Lesson 18:

Read aloud pages 225 – 232 in HOTB.
Provide students with copies of “Snow” (page 3 of HOTB) or be ready to display it on Smart Board.

	18. Readers come to new insights as readers by considering the choices authors make (and the ones they don’t.)

· Model how to this work using “Snow,” the opening of HOTB.  (p. 168)
· Ask students to revisit the beginning of their books, asking what an author could have done but chose not to.
· Mid-Workshop: As you study the choices authors make, it can be helpful to put two parts of two texts side by side. By doing this you can study the different choices the authors made in similar parts of a text.
· Remind students to keep their goals in mind and to self-assess their reading work as their reading becomes more ambitious. Use Narrative Reading Learning Progression to self-assess.
Prepare for Lesson 19:

Read aloud “Cops,” “Zoo,” “Homecoming,” pages 233-49, and “Reader’s Guide,” including “Background” and “Historical Context” pages 259-263 in HOTB.

Doing something once does not equate to mastery.

	19. Readers study the author’s goals and the techniques he or she uses to achieve them by focusing in on a part where the author seems to be trying to achieve something, and asking how they were successful.

· Boost students’ academic and literary vocabulary by introducing language to talk about techniques and goals.  See Charts: “Narrative Writers Use Techniques Such as…” and “Narrative Writers Aim Toward Goals Such As…”
· Mid-Workshop: Highlight new techniques and goals that have been uncovered by students in their small groups.  (Example: Word choice was not on the chart, but is a valid technique.)
· Encourage students to document new techniques with supporting evidence.

	20. Celebrate with a Literary Salon! 

Students “mix and mingle” and participate in a literary salon where they can give mini-book talks to show off their literary thinking. 


	Unit 2: Tackling Complexity: Moving Up Levels of Nonfiction

	Timeframe: : (Mid-October – December )

Bend One: 2 – 2 1/2 weeks; Bend Two : 2 – 2 1/2 weeks

	Assessment
· Running records

· Performance Assessment: Materials available on the Heinemann website

	Mentor Text: When Lunch Fights Back: Wickedly Clever Animal Defenses (WLFB) will be used throughout this unit.  

	Materials:

· New reading log for nonfiction 

· Reading notebooks 

· Nonfiction book (Students will select a high interest nonfiction book and bring it to session #1.)

· Post-its

	Teachers should refer to the Learning Progression information in Reading Pathways to support conferring, small-group work and share.

	Bend 1:  Working with Text Complexity

	1. Readers read any text well by approaching the text, knowing things that are apt to be important because they know about the genre (nonfiction).

· Use any fiction chapter book to open the lesson, demonstrating that students already approach fiction books as experts (ie. Students pay attention to characters, problems, etc.).  It is no different for nonfiction.

· Name TP and use the level  5 article, “Lessons from the Deep,” to demonstrate that nonfiction readers know it pays off to think about main ideas and their supports, text structure, and parts of the text. (chart p. 6)

· Conferring and Small Group Work: Launch the unit by supporting readers in selecting nonfiction texts within their reach.  Same-book partnerships will be incredibly supportive for less experienced readers

· Mid Workshop: Readers are constantly working to outgrow themselves.  They push themselves to do work that is not as automatic.  Ask readers to look back at the chart and then set a quick goal for what they’ll be paying attention to as they read.

Lesson Prep

Students need to select a high interest nonfiction book before the lesson.

Make copies of the article for each student.  Students should keep this in their notebooks for future lessons.

	2. Readers orient themselves to complex nonfiction texts by using text features and their knowledge of the topic to help.  They also need to live in the gray area for a while, to tolerate confusion, knowing the focus of the text may be revealed slowly.

· Recruit students to join in a study of what makes nonfiction text complex.  This “study” is Bend I of the unit.

· Name TP and use When Lunch Fights Back: Wickedly Clever Animal Defenses (WLFB) or any complex nonfiction text to demonstrate how to preview the overall text to generate a tentative hypothesis for how the text will go.  Highlight that the topic is not always immediately obvious.

· Demonstrate a second way to orient yourself to a complex text, highlighting that a table of contents can be confusing (or nonexistent).

· Students look at pages 4 and 5 (project on smartboard) and orient themselves to it.  Teacher helps them revise hypothesis as needed as they begin reading, based on clues in the structure on content of the text.

· Mid-Workshop: Revising your expectations based on how the text Is unfolding.  Ask: “Were your expectations for how the text would go correct?”

Lesson Prep

WLFB or any complex nonfiction text 

Students need a new high interest nonfiction text for session #2.

	A Day for Assessment: Guidance for assessments is available in the Online Resources section of the Heinemann website.  See page 24 in your Unit of Study book for more information.

	3.  Students will guide their inquiry about reading by asking, “In what ways does main idea become more complex”?  

· Read a page from an easier nonfiction book such as, Bats! from Time for Kids, to share an example of how main ideas work in simpler nonfiction books.

· Use page 8 of WLFB to engage students in a guided inquiry.  In what ways does main idea become more complex?

· Create anchor chart (p. 29) and discuss the ways complex nonfiction gets hard: the headings and subheadings don’t help or are misleading, there are several main ideas and the main ideas are implicit (hidden).

· Mid-Workshop: What else is this text about?  

Lesson Prep

Level 3 version of “The Amazing Octopus” (used for conferring and small-group work)

Students will need copies of “Lessons from the Deep” for the share part of the lesson.

	4. Readers can determine the main ideas of complex nonfiction text by developing and drawing on a toolkit of strategies.

· Discuss parallels between reading increasingly hard texts and moving up levels in video games.

· Name TP.  Show the video (link below) and ask students to record the multiple main ideas that are being put forward.  

· Discuss and determine two strong main ideas.

· Show video clip again and ask students to record the strongest details that support the main ideas. 

· Teacher writes down two main ideas using a box and bullets format with details supporting each main idea. 

· Mid-Workshop: Create chart (p. 41) about reading in ways that allow you to teach others.

Lesson Prep

“Ready New York: NYC in an Emergency” video (www.youtube.com/watch?v=ZJd-DMPmFzQ)

	5. As texts become more complex, readers figure out what words mean by searching for clues all around the word to determine what it might mean.

· Connect students’ experiences dealing with complexity in their lives to experiences with text complexity in nonfiction reading.

· Name TP and use “The Amazing Octopus” levels 2, 4, and 6 to show that the text teaches the meaning of unfamiliar vocabulary, such as the word predator.  Read each level with the students to help them see how vocabulary demands become increasingly complex.

· Show chart (p. 47) about figuring out the meaning of unknown words and ask students to use these strategies to notice an author’s embedded clues.

· Add “The vocabulary is hard and technical” to anchor chart (p. 48) 

· Mid-Workshop: Celebrate risk takers and create readers who are word conscious by sharing new words that students are learning.

Lesson Prep

Before session: Use read aloud time to preview with your students several levels of “The Amazing Octopus”

Students will need copies of the fourth paragraph of “The Amazing Octopus” at levels 2, 4, and 6 to mark up.

	6. Use the following question to guide your inquiry:  How often does it really pay off to push ourselves to look inside words when they are tricky?  

· Discuss quote from “Vocabulary: Five Common Misconceptions” (p. 55) from the article about morphology.

· Tell students what it means to study word morphology and break down a word into its meaning units.

· Name the question that will guide the inquiry.

· Explain guided inquiry and let students know they will be focused on looking into words using paragraph 4 of level 5“Lessons from the Deep.”

· Students will circle hard words in paragraph 4 and push themselves to look into the words.

· Share chart (p. 58) and encourage students to look into words from the quote by using root words, suffixes, and prefixes to determine meaning.

· Mid Workshop: Creating Innovative Word Walls

Lesson Prep

Students will need copies of grade 4 and 5 “Word Solving” thread of the learning progression for the share.

	7. As texts get more complex, readers must study and consider the structure of those texts by noticing the overall structure and how chunks of texts are built.

· Show an article such as “Earthquake Alert” from Super Science Magazine (Sept. 2014) with lots of different text features and suggest that tackling text complexity involves constructing meaning from fragments of text.

· Show a few pages from WLFB to demonstrate that when texts looks monolithic – all print – they may be structured as a mosaic of pieces.  Readers must construct meaning from fragments.

· Name TP and use WLFB to discuss the overall structure of a nonfiction text. 

· Add “There are many complex/hybrid structures” to the anchor chart (p. 66).

· Show the chart, “Common Nonfiction Text Structures” from Grade 4 Unit 2 (p. 67), and remind students of common nonfiction text structures such as chronological, cause/effect, compare/contrast, and problem/solution.

· Add two additional bullet points about structure and subtopics to anchor chart (p. 68).

· Mid-Workshop: Sentences are longer and may deliver more information in complex text.  Add this to the anchor chart (p. 70).

Lesson Prep

Chart: “Lenses to Carry When Reading History” (p. 71) for the share.

	8. Nonfiction readers monitor their own comprehension by noticing when they’re confused or feeling stuck, and they turn to tools and strategies for help.

· Introduce the text complexity cards as a new tool that will help students with text complexity.

· Name TP.

· Pass out complexity cards.  One student from each partnership will lay out their cards 

· Read excerpt from “Lessons from the Deep,” the level 6 version of “Amazing Octopus.”  This is the sixth grade version.  Model how to notice ways the text gets complex and how to determine whether to keep reading or to use a strategy for support.  

· Use complexity cards to show how to use each new tool to identify a complexity and find a strategy to tackle it.

· Mid-Workshop: Some readers are using text complexity cards to support books that are too hard for them.  Nonfiction will still be hard, but readers need to read books they can understand.  If a book is too hard, come back to it later.

· Homework: Students begin research for their inquiry (which we will start in session 11).  Select a topic to research for a few weeks using books, a articles, websites, personal interviews, museums, etc.  Students will jot down a plan for the research. 

Lesson Prep

Text complexity cards are double sided, with challenges on one side and the strategies on the other. Print a set of text complexity cards on cardstock for each student.  Cut them apart and then place them in a baggie.  The cards are available in the online resources. (p. 73)  

	9. Readers summarize complex nonfiction texts by crafting shorter versions of a text, which include the author’s main ideas, how those main ideas relate to each other, and the key supportive details.

· Use an anecdote to bring students into the idea that summarization is important.

· Name TP.  Teacher projects pages 18-19 in WLFB and partners read to find the main ideas and think about how the ideas relate to each other.  

· Chart the main ideas that partners find.

· Partners identify key supporting details for the main ideas.

· Use these to “write in the air” their own summary of the passage.

· Share summaries with the class.

· Mid-Workshop: Students use the “Main Ideas and Supporting Details Summary” strand listed below to assess their summary work.

· Homework: Students have already developed a plan for research. Students will dive into the research.  Notes should be taken in the reader’s notebook. 

Lesson Prep

Chart: “Predictable Challenges with Summarizing” for conferring. (p. 89)

Chart: “To Acknowledge the Author in Our Summaries, We Might Write…” to distribute during conferring time. (p. 91)

Student copies of the “Main Ideas and Supporting Details Summary” strand of the Informational Reading Learning Progression for Grades 4 and 5 for mid point and share.   

	Bend 2:  Applying Knowledge about Nonfiction Reading to Inquiry Projects

	10. Use the following question to guide your inquiry:  “How is the work we do as researchers of our topics (and of our world) similar to and different from the reading work we do in books?”

· Share a story about a real-life experience in which you were actively taking in the world around you.  Connect this to the work students are constantly doing as readers.

· State the inquiry question.  Ask students to reflect on their experiences of conducting primary research and compare that to researching in nonfiction books.

· Students report findings to the class.  As students share, teacher creates a chart to record ideas. (p. 97)

· Remind students to notice main ideas and ways in which their primary research requires similar reading skills as when they read print texts.

· Mid-Workshop: Students spend time working on research plans.

· Teachers shares his or her plan with students and supports students as they consider how they’ll accomplish each part of their plan.

· Homework: Students put their plan into action and bring resources back to school for their research.

Lesson Prep

Before this session: Teacher should know the topics the students have chosen for their research and will form groups around topics that are roughly similar to each other.  Students sit with their groups when they come to the meeting area.

Teacher should also select a topic for his or her own research.  A suggested topic is “scientists” since it is woven across the bend.  Prepare a research plan.

	11. Learning from primary research - Craft a teaching point such as the following: Researchers learn as much as they can about their topic by doing primary research and determining main ideas that are significant to the topic.

· Students meet with a partner in their group and share the progress they made on the research action plan they began yesterday.

· Name TP. Teacher demonstrates to students how he/she rereads notes taken on primary research to determine main ideas and generates a list of main ideas about scientists.

· Students reread their primary research, identify main ideas significant to their topic and find a way to record those main ideas after they find them.  Remind students to choose a system that work for them.

· Mid-Workshop: Remind students of the work they did in Bend I building vocabulary and word solving.  

· Homework: Students continue primary research, paying attention to main ideas and continue gathering sources for their topic.

	12.  When readers come to texts with a knowledge of what’s important to know about the topic and the main ideas, they read differently and see more because they have this knowledge in mind.

· Share research from excerpt out of How People Learn: Brain, Mind, Experience and School to explain difference between approaching a topic as a novice and approaching a topic with knowledge of what’s important.

· Name TP.  Teacher lets readers know their research will lead them to see more in texts than they would have before.

· Teacher models how knowledge of main ideas from initial research leads the reader to approach a text differently, seeing more in the text because the reader knows what is important.  Review the last session’s chart titled “Main Ideas about Scientists”.

· Teacher reads page 17 in Alien Deep: Revealing the Mysterious Living World at the Bottom of the Ocean by Bradley Hague and asks students to identify the main ideas in the passage.

· Teacher rereads the passage and demonstrates how to think about how the information fits with the main ideas for the class research topic (scientists).

· Teacher reads the next section in the book and asks students to listen as experts, pushing themselves to see more in the text because they already know the main ideas.

· Students reread their research notes, looking for additional main ideas.

· Mid-Workshop: Approaching Main Ideas Flexibly – Be open to finding new main ideas or revising main ideas as you read.

· Homework: Students assess their work against the “Cross Text Synthesis” strand of learning progression and collect sources for research such as books, articles, etc.

Lesson Prep

Students may use their text complexity cards as they work independently and will continue to use them throughout the unit.

Chart: “Lenses to Cary When Reading Scientific and Technical Texts” (share) p. 116-117

	13.  Informational readers write to understand what they are learning as they read by angling their writing so that it better explains the information.

· Teacher reads a snippet of an article such as “Six Reading Habits to Develop in Your First Year at Harvard” that relates to writing about reading about informational texts.
· Name TP.  Flip to pages 38-39 of WLFB and demonstrate how you might use writing about reading to better explain parts of the class read-aloud to yourself.

· Teacher models how to revise thinking about how to use writing about reading by making a chart. (page 123-124)

· Students use their notebooks to help understand something they need to explain to themselves and then share with a partner.

· Students continue to read and research, using their notebooks as a helpful tool.

· Mid-Workshop: Keep track of sources by noting the title, author and any important pages numbers on the top of notebook pages.

· Homework: Set a goal based on the learning progressions examined in previous lessons.  Students will take a close look at the goals and find evidence of working toward the goals.

Lesson Prep

Students need to bring a nonfiction text on their inquiry topic to the meeting area.

Students will need their copies of the four strands of the learning progression they studied in Session 3 for the homework. (p. 119)

	14.  Readers dig deep into a topic to help understand the text and to think beyond the text by asking questions at different levels.

· Teacher creates a chart about “Webb’s Depth of Knowledge Questions” (page 133) and explains that this is a tool that will strengthen the students’ research.  Explain the characteristics of each level and give an example of what a question might look like at each level.  

· Name TP.  Teacher reads page 25 from WLFB to demonstrate how to read a section of text and push the reader to ask questions at different levels.

· Student partnerships read pages 9-10 from Alien Deep.  Students question the text and think about where each question falls.

· Students go back to their own research materials and when students ask questions, they notice and jot them down on a post-it or in their notebook.  Students should notice which questions they can answer quickly and which require more research.

· Mid-Workshop: Studying questions, reflecting, and setting goals

· Share the chart titled “To Pursue Deep Research Questions…” (page 141) to model ways to research questions the reader has.

· Homework: Continue researching topic and jot down all questions you are asking.  Teacher provides mini-version of the DOK chart that was used today. (p. 143)

	15. When researchers encounter multiple subtopics hidden inside a topic, they ask, “How do these parts fit together?  Why is this part important?”

· Remind students of their initial research focuses and ask them to revisit their notes and notice how much more sophisticated their knowledge of the topic is now.

· Name TP.  Show students how to synthesize across subtopics by using the chart, “To synthesize across Subtopics, Researchers…..,” to go through these steps with the class topic using the article “Hagfish Slime Could Be Eco-Friendly Fabric.”  Show figure 15-1 (p. 148) to model ample note taking on a subtopic.

· Read pages 7-8 from Aliens Deep to show the students that the information they are reading in this text could fit with what they read about the subtopic in previous article.  Show figure 15-2 (p. 128) to show connections between two texts on the same subtopic.
· Students follow the steps on the chart to synthesize across subtopics from their individual inquiry topic.

· Remind students to read new texts with their subtopics in mind and refer to the “Webb’s Depth of Knowledge Questions” chart from session 14 to remind students to keep their questions in mind as they read.

· Mid-Workshop: Notice discrepancies across texts – Think about how texts on the same subtopic can be compared and contrasted.

· Teacher asks students to study their copies of the “Comparing and Contrasting” strand (p. 153) and set goals for moving forward. 

· Homework: When reading multiple texts about the same subtopic, stop ask, “How do these parts fit together?” Why is this part important?”  Notice similarities and differences and make sure your notes reflect these.  Work on “Comparing and Contrasting” goal that was set today.

Lesson Prep

Students should bring multiple texts on their inquiry topic to the meeting area.

Create chart: “Readers Synthesize within a Text By…” (conferring p. 151)

	16.  Readers craft powerful writing about reading by constantly moving from big to small.  Readers might start with a big idea and then support that idea with specifics from the text. 

· Students study their writing about reading and share the qualities of their best work with a partner.

· Name TP. Create a chart that captures what students shared about their best qualities of writing about reading, highlighting that good writing about reading contains specific, text-based details.  Use student samples of specific details (noted below) to model this.

· Students reread their entries, noticing where they include specific details and do quick revision of places where their details aren’t specific.

· Teacher highlights that good writing about reading also contains the reader’s big ideas and shows how they connect to the details.  Use student samples of big ideas (noted below) to model this.

· Teacher creates a chart (p. 160) to explain Roy Clark’s advice about writing up and down the ladder of abstraction.  Explain that the very best writing has both big ideas and specific details.

· Mid-Workshop: Teachers displays the chart “Ways to Push Our Thinking” to help students push themselves to write about their reading.

· Homework: Continue researching and set aside 10 minutes to write about what you are learning about writing about reading.

Lesson Prep

Select two student samples of writing about reading to highlight: one written with specific details and another focusing on big ideas or use the samples in the online resources.

	17.  After researchers read a few sources on a topic, they compare and contrast, noticing how they portray the topic in similar and different ways.  Then they ask, “Why did the authors make these craft and structure decisions” Does this relate to the main ideas they’re teaching?”

· Teacher shares story with readers about a time when two reactions to an event occurred and ask students to compare and contrast the two reactions.  Connect this to the work readers do comparing and contrasting information across texts.

· Name TP.  Teacher reads page 38 from WLFB and asks students to think aloud about the central ideas.

· Set up the class to study craft and structure decisions made by the author.  Half of the class will reread and take note of what they notice about structure and the other half about craft.  Discuss findings as a class.

· Students will study the same topic on pages 10 and 12 in Alien Deep and use the same process of determining what the author teaches and how the author structured and crafted the information.  Discuss findings as a class.

· Teacher posts the chart “Prompts to Compare and Contrast Texts” page 170 and students use the chart to guide them as they notice how the two texts portray the topic in similar and different ways (based on word choice, structure choices, repetition, text features, etc.)

· Mid Workshop: Keep in mind all of the ways readers can analyze an author’s craft choices using the “Analyzing Author’s Craft” strand that the students have in their notebooks.

· Homework: Reread your notes and evaluate your work on the strands we have studied and progress toward goals.

Lesson Prep

Be sure students have the “Main Ideas and Supporting Details/Summary,” “Analyzing Author’s Craft,” Inferring Within Text/Cohesion,” and “Comparing and Contrasting” strands of the Informational Reading Learning Progression for grades 4 and 5 for the homework.

	18. Readers figure out the perspective of an author of a text and how he or she might be swaying them to think a certain way, even when the author’s perspective isn’t explicit.

· Teacher shares an example of an author clearly communicating her perspective on the topic and explains that while it will sometimes be explicit, it will more often be implicit.
· Name TP. Read pages 30-31 from WLFB to determine the author’s perspective on her topic.
· Teacher demonstrates how to analyze the author’s words and images to consider the author’s perspective on a topic.
· Students study a section of a text on their topic and reread a section to determine the author’s perspective.
· Mid-Workshop: Evaluating the trustworthiness of sources - Use the chart “To Check If a Source is Trustworthy…” (p. 181).
· Use the chart “To Determine Your Perspective Ask…” (p. 182) to explain how thinking about an author’s perspective can lead readers to consider their own perspective.

· Homework: Identify your unique perspective on you inquiry topic.  Make sure you know everything you want to know about your topic for tomorrow’s session.

Lesson Prep

Students should bring a familiar text on their topic to the meeting area.

	19. When readers study a topic deeply, they allow the research they do to change the way they think and feel about their topic.
· Teacher shares observations about students’ growth and ask students to reflect with a partner on the specific ways they have grown across the unit.

· Name TP. Remind students that in thirty minutes, they’ll be traveling around the school to present their unique perspective on their research topic to other students.

· Demonstrates how students decide what to contribute to the grand conversation about their topic.  Set students up to watch, noticing how the teacher decides what to contribute when presenting to an audience.

· Students turn and talk about the demonstration

· Introduce readers to the audiences for their presentations.  Ask students to reread their notes and determine what contributions they’d like to make to the grand conversation on their topic.

· Give readers thirty minutes to create their teaching plan and rehearse for their presentation.  Share a sample plan (p. 189) with the students.

· Use the “To Teach Well…” chart to help students as they work on their plan.  Check in with all students during this time.

· Mid-Workshop: Send students to their assigned audiences for their grand conversations on their individual topics.

· After students return form their teaching, draw the unit to a close, emphasizing that the research the students did within this unit should propel them to live differently and take action.

Lesson Prep

Work with other teachers to set up audiences for your students’ presentations.  Ideally, each audience would have 4-6 children, and each presentation should last no more than 10 minutes.

Prepare a chart listing whom students will present their research to.


	Unit 3: Argument and Advocacy

	Timeframe: : (January-February)
Bend One: 2 – 2 1/2 weeks; Bend Two: 2 weeks; Bend Three: 2 – 3 weeks

	Assessment
· Running records

· Performance Assessment: Materials available on the Heinemann website

	Mentor Text: When Lunch Fights Back: Wickedly Clever Animal Defenses (WLFB) will be used throughout this unit.  

	Materials:

· Reading folders containing blank paper, pens, and sticky notes (bring to every meeting)

	Teachers should refer to the Learning Progression information in Reading Pathways to support conferring, small-group work and share.

	Bend 1:  Investigating Issues

	1. Readers recognize that a good argument is supported by reasons backed up by evidence by:

· asking themselves questions about:

· The claim being made

· The reasons supporting that claim

· The evidence backing up those reasons

· Inform students that part of being an active citizen is being knowledgeable about the issues around them and making informed decisions. Reading nonfiction can help make them informed.

· Help students analyze unsubstantiated claims using product labels and “Some Questions Readers Can Ask to Analyze Arguments” anchor chart (p. 6)

Mid-Workshop: Help students discern between persuasion and argument, using baskets of texts with substantiated and unsubstantiated claims 

Lesson Prep

Product labels with marketing claims on the packaging for students to evaluate (cereal boxes, cleaning supplies, etc)

“Some Questions Readers Can Ask to Analyze Arguments” anchor chart (p. 6)

Basket of texts for each table, with some persuasive texts that make unsubstantiated claims, and some argumentative texts that make clearly substantiated claims (see link)

	2. When readers research an argument, they learn to grasp both sides of that argument by:

· Focusing initially on texts that layout the argument clearly

· Reading for both sides

· Partners will discuss what they know about launching into research (refer to “Launching a Research Project” chart, p. 17)

· Teacher does two demos: 

· Announces opinion and students look for evidence that this is an opinion (exaggerate)

· Second demo highlights principled research (use article “Schools May Ban Chocolate Milk”)

· Talk with students about “suspending judgment” (p. 19)

Lesson Prep

Link: Students analyze baskets of resources, looking for supporting details for both sides of the argument 

“Launching a Research Project” chart, p. 17

“Schools May Ban Chocolate Milk”

	A Day for Assessment: Guidance for assessments is available in the Online Resources section of the Heinemann website.  See page 24 in your Unit of Study book for more information.

	3. Nonfiction readers can let their research spur quick flash-debates by helping them:

· Clarify their thinking

· Know what further research they need to do

· Post “Chocolate Milk in Schools” chart and have research groups flash-debate the topic

· Link: students read and prepare for another flash-debate at the end of class within their research groups (anchor chart “How to Research an Issue Deeply,” p. 33)

· Mid-Workshop: “Imagine you were arguing for the other side. What would your position/reasons/evidence be?”

· Model flash-debate, then start them off.

· Conclude by pointing out that flash-debates highlight what information still needs to be researched (what questions were you not able to answer, what claims could you not counter?)

Lesson Prep

 “Chocolate Milk in Schools” chart

Anchor chart “How to Research an Issue Deeply,” p. 33

	4. Researchers read deeply about an issue, including background information, to become authorities on that issue by:
· Whenever they read, they ask “How might this information apply to the argument?”

· Teacher will read part of an informational text that answers a question posed the previous day, letting students point out how text supports arguments

· Link: Readers research through the lens of their argument, knowing they will debate within their research groups in two days

· Mid-Workshop: Students reach to make connections between what they’ve read so far and their argument, jotting down connections 

Lesson Prep

The article “Vitamins and Minerals” enlarged for the whole class to read. Link is in the online resources.

Anchor chart “How to Research an Issue Deeply” p. 33

Text Complexity cards from Unit 2, Tackling Complexity

	5. Readers can transform their conversations into a journey of thought by making specific moves to strengthen their conversations.

· Mini-Lesson: Discuss what moves can be made to expand upon a conversation (chart ideas on p. 45)

· Can show video clip (online resources) and have students watch for ways people can make the conversation go deeper 

· Mid-Workshop: share a chart listing some kinds of conversations that can predictably pay off in discussing issues (ideas on p. 46)

· Share that students need to hold each other accountable for supporting arguments, let them discuss 

Lesson Prep

Video clip of conversations which can be found in the online resources

Chart listing kinds of conversations (ideas on p. 46)

	6. Readers always want to shift from taking in information to reflecting on information by reading more, raising new questions, and having new ideas.

· Connection: reflect on a time someone had a thoughtful response to nonfiction that you admired

· Remind readers how they learned to shift from note-taking to reflection earlier in the year

· Read a portion of text with the class and switch from taking in information to thinking more about the information (raising new questions)

· Students practice individually on a new piece of text

· Link: Post chart “Thinking and Wondering in Response to Reading” (p. 52) and have kids continue reading independently with these prompts in mind

· Mid-Workshop: Share “Asking Questions of Your Nonfiction Text” chart (p. 54)

· Gather students in their research groups and launch them into conversations re: their topics reminding them they’ll be debating their viewpoints in two days

Lesson Prep

Excerpt from a text, can use “A School Fight over Chocolate Milk” by Kim Severson from the New York Times (see Teaching and Active Engagement)

“Thinking and Wondering in Response to Reading” chart, with a list of thinking prompts 

“Asking Questions of Your Nonfiction Text” chart (p. 54)

Copies of the “Critical Reading: Growing Ideas” thread of the Informational Reading Learning Progression for grades 4, 5, and 6 for each student

	7. Readers summarize arguments by using their own words to express the most essential parts of the writer’s argument, while being careful to not distort or change what the writer meant.

· Connection: remind readers of the importance of summarizing, today will be a sort of “summary boot camp”

· Read “Should Schools Offer Chocolate Milk” to students, guiding them to listen for the main idea and supporting points

· They reread with partner, looking for the author’s central idea and main points, putting them in their own words

· Share student work with class

· Post anchor chart “How to Research an Issue Deeply” (p. 63)

· Link: Remind students to push themselves to understand a text fully every time they read. They will now summarize one of the texts they read today on a big (?) Post-It to be looked at by the teacher at a later time

· Students look at the “Main Ideas and Supporting Details Summary” progression (p. 67), and look at their summaries with a partner, assessing them with the progression, especially taking a look at the 6th grade expectations, to see where they can set goals for themselves.

Lesson Prep

Copy of “Should Schools Offer Chocolate Milk” for each student

anchor chart “How to Research an Issue Deeply” (p. 63)

Teacher toolkit (see list on p. 65)

Main Ideas and Supporting Details Summary” progression (p. 67)

	8. TP is framed by the teacher for this session. An example is “Today I want to teach you that it is important not just to learn to argue, but also to argue to learn. Preparing for and having a debate about an issue can lead you to new ways of thinning about ideas and give you new insights into that issue.” (p. 70)

· Post chart with steps involved in the above “To Prepare to Make an Argument” (p. 70)

· Go through the steps involved in making an argument as a class, using the position that chocolate milk should not be served in school

· Students prepare for their debates as teacher circulates, checking on students’ reasons to be sure they are strong and distinct. Have the “Cross Text(s) Synthesis” and “Main Idea(s) Supporting Details/Summary” strands of the Informational Reading Learning Progression with you to help inform your teaching and your assessment.

· Mid-Workshop: Students begin their debates, using one of two models outlined on p. 74, paragraph 2.

· After debates, add bullet point “Reflect on what you learned through arguing, and raise new questions, insights, and ideas” to anchor chart “How to Research an Issue Deeply”

Lesson Prep

Chart “To Prepare to Make an Argument” (p. 70) 

“Cross Text(s) Synthesis” and “Main Idea(s) Supporting Details/Summary” strands of the Informational Reading Learning Progression

Anchor chart “How to Research an Issue Deeply”

	Bend 2:  Raising the Level of Research

	9. Researchers push themselves to ask new questions and develop new ideas about their issue, then narrow their focus before conducting further research.

· Connection: watching news shows often makes it apparent that there is rarely ever just one question around an issue. Today we will ask “How do readers push themselves to find different questions and ideas to discuss around an issue?”

· Role-play conversation (p. 81) demonstrating ways to push to find different questions relating to an issue.

· Students discuss what they noticed, then share out as teacher jots down ideas shared

· Link: Students reread old texts or tackle new ones to come up with new questions to ask in their research groups. They need to come to the conversation at the end of the session with at least one new idea for a question to be researched

· Reading groups will come together and lay out and discuss the different possible ideas or questions they have come up with, then a few will share out their questions and reading plans

· Each group puts their conversation and reading plans on a Post-It and puts on the “Jot Parking Lot” for the teacher to look at before tomorrow’s lesson (see picture on p. 86)

Lesson Prep

Add new texts to each group’s bin which address the group’s topic from a new angle

Copies of conversation on p. 81, one for each student role playing in the conversation, with their part highlighted, a copy to project to the class to read along

Materials to make a new chart “How can we push ourselves to find different questions and ideas to discuss around an issue?” (p. 81)

	10. Readers mark up a text in a purposeful and deliberate way, to help them remember the big ideas of the text, as well as the things they were thinking when they read it.

· Connection: mention you read the Post-Its on the Jot Parking Lot and are excited for their discussions

· Distribute article copies annotated by students. Ask them which one would lead to a better conversation and why

· Distribute “A School Fight over Chocolate Milk” and have kids annotate as they listen to you read. They then check with a partner to see if their annotations were helpful

· Link: Send students off to prepare for their conversations, being more mindful of their annotations

· Mid-Workshop: Have students pull together their ideas before they have their conversations 

· Students gather in their research groups to begin their more complex conversations, then assess how well they think their conversations went and set goals for next time

Lesson Prep

Before this lesson, read the Post-Its placed on the “Jot Parking Lot” yesterday

Copies for each student of an article annotated by two different students, one thoughtfully, one not

Copy for each student of the first four paragraphs of “A School Fight over Chocolate Milk” and a copy for display

	11. When readers recognize that a text (or part of a text) is slightly more difficult, they draw on strategies that help them to deal with the difficulty. Above all, though, readers read these slightly more difficult texts with agency (power to take action), saying to themselves: “I can do this.”

· Connection: Discuss with students how they recognize a difficult text

· Remind them of resources they have to help them deal with difficult texts (text complexity cards)

· Go through “Schools Ban Chocolate Milk” with the students discussing what makes it more difficult and strategies for dealing with the text [Post “When Encountering a SLIGHTLY-TOO-DIFFICULT-TEXT, Readers Can…” chart (p. 99)]

· Link: Send readers off with the more difficult text they chose from their bins to practice the strategies they just learned

· Mid-Workshop: Remind students of two more strategies to employ when text is getting hard to deal with – break the piece into chunks, or take notes as you read

· Students share their texts with someone else in their group, which will let them know if they understand it or not (they can’t explain what they can’t understand)

Lesson Prep

Before the lesson, ask students to pick a more difficult text from their bins and bring it to the meeting area

Students may want to refer to their text complexity cards from Unit 2, Tackling Complexity

“When Encountering a SLIGHTLY-TOO-DIFFICULT-TEXT, Readers Can…” chart (p. 99)

Display copy of “Schools Ban Chocolate Milk; Kids Just Stop Drinking Milk Altogether”

Texts from the students’ bins with more complex sentences marked for examples of how authors tuck more information into sentences using punctuation

Gather examples of sentences with signal words, such as while, even though, and rather than, to show students how signal words help readers anticipate and understand sentence structure

Prepare small versions of “Figuring Out the Meaning of Unknown Words” chart from Unit 2

	12.  Readers figure out an author’s perspective to understand how his or her ideas fit into the issue by seeing how that perspective fits into a progression of perspectives and by studying connections and contradictions across sources

· Exemplify to students that nonfiction is not the opposite of fiction (truth vs. made up), using newspaper images

· Introduce the strategy of reading a piece through a lens of perspective, and show chart that summarizes the steps they will take, “When Studying Perspective, Ask…” (p. 108)

· Introduce the text snippets one at a time, asking kids to consider the source of the text and what perspective the author is coming from

· Link: Have students go off to their research groups and follow the reading plan they made the previous day, considering the perspective of the source of their information

· Mid-Workshop: Remind the students of the importance of knowing the source and naming the point of view

· Discuss with the class the importance of trustworthiness. It is one way to rank sources, along with strong vs. weak viewpoints

· Reconvene the class and emphasize again that studying multiple sources can offer a fuller picture of an issue

Lesson Prep

Before you teach this lesson, see note on “Getting Ready” (p. 106) regarding the teaching of another lesson before this one

Need an image showing the ways in which different newspapers cover the same event in different ways

“When Studying Perspective, Ask…” chart (p. 108)

Snippets from text revealing opposing viewpoints regarding chocolate milk, such as “Devoted to Dairy: An American Dairy Farmer’s Blog” and The Hard Facts About Flavored Milk.” Links to these can be found on the online resources

	13.  Readers can think about, discuss and write about texts on different levels by thinking about what the texts are about (their content) or thinking more about how authors’ choices have shaped that content and why.

· Connection: Reflect with students about the choices they have made as writers, and share that they are ready to start thinking about the choices authors have made, to analyze their craft

· Share TP and show a video [such as “It’s a Plastic World” (www.itsaplasticworld.com, search terms: eating plastic dinner)], asking students to look for deliberate choices the videographer has made

· Discuss what students noticed, post “Writers of Informational Texts Aim Toward Goals Such As…” chart and “Writers of Informational Texts Use Techniques Such As”… chart, and show the clip again to raise questions about the writer’s choices

· Students talk with partner about their observations and generate questions to help them think deeper about the author’s choices

· Link: reiterate the teaching point that readers can discuss texts on different levels.

· Send kids off to read, suggesting they go back to a text they found powerful and notice the choices made by the author that shaped the text. Also remind them that they will be discussing what they have learned about their topics tomorrow.

· Mid-Workshop: Share that informational texts can make arguments, show the video again, and ask kids to turn and talk about what they notice looking at the video through the lens of argument

· Share: tell students to decide today how they want to share the information they have learned about their topic with the class, be it debating one of their new, more advanced questions or going back to one of their original research questions.

Lesson Prep

Students bring research reports form Writing Workshop to the meeting area

Informational video such as “It’s a Plastic World” (www.itsaplasticworld.com, search terms: eating plastic dinner)

“Writers of Informational Texts Aim Toward Goals Such As…” chart

“Writers of Informational Texts Use Techniques Such As”… chart

Copies of the two above charts, printed onto different colored paper and cut apart into craft cards (see conferring and small group work)

Copies of the “Analyzing Author’s Craft” and “Inferring within Text/Cohesions” strands of the Informational Reading Learning Progression (see Conferring and Small Group Work)

“Narrative Writers Aim Toward Goals Such As…” and “Narrative Writers Use Techniques Such As…” charts

A few of the Goals and Techniques cards from “Argument Writers Aim Toward Goals Such As…” and “Argument Writers Use Techniques Such As…”

	14.  When readers read to evaluate arguments, they need to read skeptically. It is the author’s job to convince the reader of the validity of the argument, and once the reader understands the argument being made, they need to go back to evaluate whether or not it is convincing.

· Remind students that tomorrow is their day of shared learning, that they have learned to look at texts on different levels and evaluate the claims being made

· Share examples of claims that argue the same point differently, one stronger than the other (examples on p. 130)

· Kids turn and talk about which one they found more convincing, what points were being made by the authors

· Point out that reading with a skeptical lens and asking questions can help evaluate arguments, then send them off to reread and evaluate a familiar text

· Mid-Workshop: Point out that claims can be made and supported in informational texts as well as argumentative texts

· Explain to kids that they are now going to get ready for their day of shared learning tomorrow by analyzing arguments and how the parts of a piece relate to the whole. Send them off to get ready for their debates

Lesson Prep

 “Some Questions Readers Can Ask to Analyze Arguments” chart from Session 1

Two versions of a single argument made by two different people for students to evaluate (examples on p. 130)

Printed out claims and evidence for students to practice analyzing (see Conferring and Small Group Work)

Print out a sample text that students can use to practice evaluating arguments

Print out copies of the “Analyzing Parts of a Text in Relation to the Whole” strand of the Informational Reading Learning Progression

	15. To raise the level of debate, you need to select the strongest evidence for each reason.

· Give students a moment to touch base with their research group

· Tell the students they are going to face off in their groups and debate their topic while another group observes, watching for the most compelling argument

· Chart out “Tips for Strengthening Arguments” (p. 139) while you discuss the points with the class

· Ask each group to pick one of their reasons they plan on using in the debate, and then look over their evidence and lay out the pieces that support this reason

· Once they have gathered their supporting evidence, groups try arguing with evidence in different amounts and different orders to see what should be included in their debate and in what order

· Research groups begin their debates while you circulate and coach minimally

· Gather class, check in with judges re: which team won the debate, discussing how it went

· Next discuss with students the importance of thinking about their strengths and some areas they could set goals in for themselves as readers.

Lesson Prep

Before today’s lesson, you’ll want to pair up the groups based on their research question

Chart out “Tips for Strengthening Arguments” (p. 139)

	Bend 3: Researching a New Issue with More Agency

	16.  When researchers set out to study a new issue, they start by making a plan for how that study will go. They think about all that they know to do – about their repertoire of reading and research strategies – and they dive into new research with greater agency, drawing on all that they have learned form undertaking previous research studies. 

· Have students pair up with someone from the adjacent research group and share what they learned about their topic, then have them discuss what they learned about researching an issue

· Share that they will draw on the skills, strategies, and knowledge from their first study to make plans for a second one.

· Pretend to dive into a new issue without a plan and be ready for the kids to protest. Kids share what should be done before starting a new research topic.

· Pull out the “How to Research an Issue Deeply” chart from Bend I and review it with the kids

· Students break off into new groups to formulate a plan and you share out good examples

· Link: Call on readers to utilize all strategies they have learned to this point to research their issue

· Show photo of famous researcher or scientist (ie: Stephen Hawking) to illustrate for students how people can use the environment around them to organize their information. Have them find a spot in the room where they can post ideas and organize information and give them time to set it up

Lesson Prep

Before this lesson, you’ll need to assign students to new research groups focused on particular issues. Those students who would benefit from studying the same topic as the class are assigned to the appropriate group

Create a chart that shows the new research groups and have students come to the meeting area sitting with their new groups

“How to Research an Issue Deeply” chart from Bend I

Gather some texts about the class research topic to demonstrate how to and how not to start a research project

Distribute a new basket of text resources to each group

Find a photo of a famous scientist’s or researcher’s office, showing notes and ideas prominently displayed

Reserve a place in the classroom for groups to post work

	17.  Readers talk with fellow readers about their topic, then they reflect on the conversation, mining it for ideas and questions to carry forward as they read.

· Reflect on how in the past the students’ conversations with each other helped them shape their ideas and determine the importance of their arguments and evidence. 

· Share with the students a time when you spoke with someone and they changed your mind, and remind them that in this unit, they have been reading, reflecting, and thinking continuously, and the work they have done has shaped others’ thinking.

· Introduce the class research topic and give the students time to have a conversation with each other (Grand Conversation style), transcribing what is said

· Post the transcript and share your thinking with the class, such as highlighting an idea to explore and modeling reflective work

· Prompts to push the students’ thinking might be valuable at this point. See list on p. 159.

· Send groups off to talk to each other before beginning reading

· Mid-Workshop: Remind the class that readers reflect on their conversations and identify questions or ideas that would be worth exploring as they read on, then let groups get together for a minute or two to do this before they head off to read.

	18. When readers want to analyze texts across the same topic or event, it helps to study one carefully, then lay others next to that one, asking “How are these authors’’ choices similar to the first author’s? Different?” Then you can write about these connections and points of difference.

· Have students read Tenzing Norgay’s excerpt, and then share out craft moves they noticed in the writing, while you jot those on the board.

· Share TP, and then have them read the next excerpt on Everest, charging them with comparing and contrasting the two texts.

· Kids will “write in the air” differences they noticed between the texts, after you have modeled it

· Share the “Prompts to Help You Compare and Contrast:” chart and send them off to read, suggesting they think about how they can talk across sources with their research groups

· Mid-Workshop: Remind students to not get bogged down in writing about reading, but to keep their reading volume up, and make a plan as to what they will read for the remainder of reading time

· Bring groups together to talk about the research they did today, and then point out that they can use craft to bolster a claim or rebut a counterargument, give an example based on the Everest texts, then give the students a chance to practice

Lesson Prep

Copies of an excerpt from “Top of the World” by Tenzing Norgay and The Top of the World: Climbing Mt. Everest by Steve Jenkins for each student to read and look for craft moves

Create a “Prompts to Use to Help You to Compare and Contrast” chart (p. 167) and make mini versions to distribute to students

Copies of the “Analyzing Aughor’s Craft” and Analyzing Parts of a Text in Relation to the Whole” strands of the Informational Reading Learning Progression for you and students

Gather selected details that support a main idea in the read aloud text that students can practice ranking

	19. Experienced nonfiction readers bring all their critical lenses to reading nonfiction, to talk back to the texts. To do this work, readers are alert to moments when they are stirred to a strong emotional response, and they carefully analyze how the text may position the reader.
· Ask students to think of a time they were reading a story and found themselves upset. Share that they can feel this way with nonfiction as well.

· Share TP, then read “Kids Nationwide Reject the Blackfish Agenda” aloud while kids follow along. Annotate the piece as you go, modeling thinking aloud about how the piece stirs emotions

· Debrief by letting students that you want them to do better than the article, you want them to support their claims with evidence, logic, and principles, and you want them to recognize when someone is trying to sway their opinion by playing to their emotions.

· Send students to read more of the text with their groups and discuss when strong emotions are elicited by the piece

· Send them to read with the “Some Questions to Ask to Analyze Power in a Text” chart (p. 177) as a resource

· Mid-Workshop: Remind students to consider the source of the text, who created it and why they are trying to stir certain emotions in their audience

· Bring class together and have groups think of a big idea they could say about their issue, for example, when researching orcas in captivity, a big idea could be “Sometimes in life, what humans want becomes more important than what animals need.”

Lesson Prep

Display a copy of “Kids Nationwide Reject the Blackfish Agenda”

“Some Questions to Ask to Analyze Power in a Text” chart (p. 177)

Video such as “California bill would ban orca shows at SeaWorld” 

Print the “Critical Reading” strand of the Informational Reading Learning Progression for conferring and make copies of the checklist for students

	20. Advocacy (Prepping for Debate)

· This is not actually one session, but several based upon how many you wish to give the students to prep for their debates. It is suggested that you forego the whole class teaching for these sessions in favor of giving the students more time to pull their arguments together and organize their information. There are many suggestions for how to go about coaching on these days, including mid-workshop teaching and shares (p. 185, paragraph 1). 

	21. Readers Take Their Researcher-Debating Selves into the World

· Today is final debate day. You can either have the students debate their topics as they did at the end of Bend II, with groups being paired up to take turns debating in front of one another and then alternately being the judge of another group’s debate. It is suggested, however, that you elevate the experience for the students by giving them scenarios, which are provided in the online resources, to give them a specific focus for their debate.
· Share with them that over the course of this unit, they have become the kind of people who look for evidence, who weigh and evaluate arguments, who form their own, considered judgments on important issues.
· Explain that today they will be addressing scenarios that real world audiences would want to be informed about to make more informed decisions, hand out the scenario cards, and give each group about five minutes to prepare.
· There is a chart that can be posted to give the groups guidance for structuring their debate, “A Protocol for Arguing to an Audience” on p. 191.
· In lieu of conferences and small groups, move around the room and help get groups situated, and then monitor and coach. 
· Have a few groups share out at the end about how this experience was different from their other debating experiences.
· Share one last TP: As they go through life, they won’t always know ahead of time when their research and debate skills will be called upon, so they will have to show agency, and they will also have to adapt to various audiences and contexts.
Lesson Prep

Scenarios for debate (in the online resources)

“A Protocol for Arguing to an Audience” on p. 191.


	 Unit 4:  Fantasy Book Clubs: The Magic of Themes and Symbols 

	Timeframe: ( Mid-March-Mid-May)

Bend One: 1 ½-2 weeks; Bend Two : 1 ½  - 2 weeks; Bend Three:  1 ½-2 weeks; Bend IV 1 ½ -2 weeks  

	Assessment:

· Running records and other observations of your students, examination of reading logs and their writing, and talking about reading, and performance assessments to track student progress 

· Performance Assessments: Materials available on the Heinemann website

	Mentor Text:  The Thief of Always by Clive Parker (Read Aloud and Mini lesson) and The Paper Bag Princess by Robert Munsch & Mufaro’s Beautiful Daughters by John Steptoe (Mini lessons)

	Materials:

· New Reading Logs

· Reading notebooks

· Fantasy books for book clubs (Note: it is encouraged that the groups find a fantasy book series to promote reading the whole series during this unit--see p. xiii for level examples)

· Post-its

	Teachers should refer to the Learning Progression information in the Reading Pathways to support conferring, books clubs/small group work and share.

	Bend 1:  Constructing and Navigating Other Worlds

	1. Introduce students to the complexities of fantasy doing it in a way that makes the challenges fascinating. 

· Researching the Setting—Connection: “Why do we read fantasy? (p. 5) 

1. Stories are incredible 

2. You are studying the human condition

3. Fantasy novels are complicated-students will become powerful readers

 (Have students form book clubs and choose a book that is in a series that you have approved)

· Readers can figure out where and what kind of place a story takes place in by investigating the time period and important magical elements, using the covers, blurbs, and details from the beginning of the story  to help with research
· Using Paper Bag Princess, demonstrate how to analyze the cover looking for clues to try and figure out where the story takes place

· Read the first pages and discuss text and pictures (medieval—Middle Ages, magic, not historical fiction, and magical creatures)

· What is the time and place?  Medieval times and in a magical kingdom

· Show the cover of The Thief of Always  and discuss the blurb on the back of the book for clues about where the story might take place

· Read Chapter 1, discuss where the story takes place (modern world, magic happens, characters have magical powers, scary place, full of dark magic, full of menace)

· Send students off, reminding them the research the settings as they begin their stories—jot in the reading notebooks information about where the story takes place

· Mid-Workshop:  Having already seen a group taking notes, point out how they have taken notes on the complexity of the setting and how they are discovering stories will more than one setting and they need to figure out what kind of place it is—for example a magical place in England

· Share: ask the students to figure out who has the power in their novels and find evidence to support

· Anchor chart: “Sophisticated Readers of Fantasy… ”

Research and Setting (What kind of place is it?) and Ask about power—who  has it, evidence, kinds of power

	2. Readers understand that in complicated stories, the main character might have a learning curve (may be confused by their environment). By being alert readers, when the main character is being told important information or has a dramatic experience in the story you can learn with the main character. 

· Prior to lesson, read aloud Chapter’s 2 and 3 of The Thief of Always. You will make reference to this during the lesson.
· Show video clip of  Lucy meeting Mr. Tutmus, where he explains that she is in Narnia from “The Lion, the Witch and the Wardrobe” (read note on p. 14 regarding video clips)
· Point out that characters often go new places as they go on their journey.  Characters often have opportunities to learn about these new places. Students can eventually make notes in their reading notebook about these new experiences.

· Refer to Chapter 3 of The Thief of Always the section about when Harvey is confused about what was real or not when Harvey is having a conversation with Mrs. Griffin.   She is trying to warn him about something.

· Chart paper: Signposts of Learning Moments for Characters

· Direct questions and answers

· Explanations or stories

· Unfamiliar experiences

· Read aloud Chapter 4, p.32 to the middle of p.36.  Using tools such a visual timeline, a character list and/or a map of your read-aloud text have students make notes while you are reading about Harvey asking a question or Wendell or Mrs. Griffin explaining something to him. Students can turn and talk about what they learned about this part of the story

· Have students talk about the learning curve of the main character in their book. Then have them read in their book and take notes in the reading folder.

· Conferring / Small Group Work: Remind students to keep track of the multiple characters and their characteristics, try to make sense of the place and know how the geography might matter 

· Mid-Workshop: The author sometimes gives you clues that let you make inferences about what is going on before the character knows what’s going on. As you keep reading see if character catches up with you. 

· Prepare a chart: Clubs Take Charge of Themselves By Asking…
· How shall we decide when to meet?

· Should we divide up our thinking and writing work, and explore different aspects?

· Should we get going on something together?

· How will we know when we should keep going or change it up?
· Share: Fifth Graders Need to Set Their Own Agendas for Club- Smart readers know how to make books clubs work well together.  Have students get into their book clubs and discuss what goes well in a book club and what doesn’t. 

	A Day for Assessment: Guidance for assessments is available in the online resources.  Refer to page 21 in your Unit of Study book for more information.

	3. Readers will be able to tackle more complicated books that have multiple plotlines by using charts, timelines,  graphic organizers like scientist do, in charts and tables, that allow close analysis. 

· Prior to this session read aloud, The Thief of Always, through the end of Chapter 7

· Tell a personal story about a time when problems started to multiply

· Share transcript from p. 25

· Make chart titled, “Tracking Problems and Solutions/Changes”, see chart on p. 26 

· Use the chart above to support the read aloud to show students how to keeps records 

· Anchor chart: add the following to ”Sophisticated Readers of Fantasy…”
· Learn alongside the main character and Keep track of multiple problems
· Book Club students will practice what they have been learning

· Conferring/Small Group work: Remind students as they are in their Book Clubs that they should ask themselves—Which of these is most important in the story? How is it important? Does it affect a character? The plot? A theme?

· Mid-Workshop: When in book club, everyone has different ideas about which problems are important. So, readers need to be able to defend themselves by taking the time outline their ideas, be able to clearly define their position, and know that the arguments help them to think about the characters in a new way. This can be done in a quick flash debate.

· Share: Ask students to look at exemplar notebook pages to get ideas for their own notebooks (this is student work and done as a  Gallery Walk).

	4. Readers will be able to learn about characters by studying them over time, delving deeply into their formation, motivations, and actions.

· Prior to this session read aloud, The Thief of Always, through the end of Chapter 10

· Have students talk about characters that they have read about in previous book and what character traits do they have?
· Show a video clip from the movie Harry Potter regarding Snape’s character traits or any video clip you may have that shows character traits and have students write traits that they see
· Discuss that characters can be while characters can seem complicated, they aren’t always as they seem
· Anchor chart: add the following,  Suspend judgment about characters and places
· Book clubs: students will practice what they have just learned

· Mid-Workshop: Reconsider that places aren’t always what they seem as well as characters. 

· Conferring / Small group: Display chart titled, Weighing, Evaluation, and Ranking Evidence” p. 34
· Share: Have students share about their characters and places

	5. Reflect on Learning and Raising the Level of Book Clubs-Reflect with the students on the following:

· how the book club uses its conversation to make sense of tricky parts of a book

· how the club conversation leads to big ideas

· how club members quote and cite specifically from the text

· how the club entertains multiple ideas and evidence and weighs or ranks these

· how the club’s writing about reading is useful for developing thinking

· how the club is demonstrates grade level work via the learning progression
· Read aloud, The Thief of Always, through the end of Chapter 14 (before lesson 7)

	Bend 2:  More than Dwarves: Metaphors, Life Lessons, Quests, and Thematic Patterns

	6. Readers will learn that in fantasy stories, characters face different kinds of dragons by understanding the difference between real and metaphorical.

· Demonstrate that all characters have dragons by reading, The Paper Bag Princess (a dragon can symbolize danger or can literally cause damage in the story)
· Discuss how we have metaphorical dragons in our lives

· Book Club-students will read, discuss, and write about how their about the characters  have emotional dragons in their book

· Mid-Workshop:  Characters’ perspective can limit their understanding

· Conferring / Small group:  Look for subtle theories and grounding them in specific text details
· Add to Anchor Chart:  Read metaphorically by

· Considering the“ dragons” characters face

· Share: When your club has so much to Talk About and Think About, How do you bring it Together?
· Club members think about ways to make your club more effective

· Could you talk with each other outside of class?

· Divide some stuff up-get partnerships going on different things?

· Read bigger chunks or meet less often so they could focus on big things?

· Finish half of the book before talking or even the whole book?

· Use notebooks to have conversations about stuff

	7. Readers will become insightful readers by discovering themes and lessons in fantasy stories and apply it to their own lives. (2 Days)

· Recall some familiar fantasy tales and retell them in terms of themes and lessons. Then demonstrate how you consider which of these might apply to the life you lead.

· Set children up to consider, rank, and analyze themes and life lessons that are particularly relevant to their lives.

· Add to Anchor Chart: Read metaphorically by
· Considering the“ dragons” characters face

· Applying life lessons learned in fiction to their own lives

· Book Club- Review the choices that readers might make, emphasizing their need to consider what work they want to accomplish,

· Conferring/ Small –Group Work : Weighing and Evaluating Themes and life Lessons with Different Lenses using chart “Themes in Dragon Slayers’ Academy” p. 53

· Mid-Workshop: Readers learn from mistakes characters make, not just their achievements.
· Prepare to teach thinking about and composing an example of a textual lineage ( a timeline of books that have matter to you NOTE: an example can also be found on the online resources) 

· Share:  Invite students to think about books they remember best and the create their own textual linage charts

	8. Readers will know that most fantasy stories follow a quest structure by investigating the internal quest as well as the external.

· Prior to this lesson, read aloud The Thief of Always through Chapter 18 

· Set students up to think about patterns in fantasy novels or movies, especially in term of obstacles that character faces.

· Display chart: Thinking About External and Internal Quests 

· Demonstrate steps in investigating quest structure, including creating a timeline of obstacles, both external and then internal.

· Have students quickly jot one of the quests as character is on, and to discuss it with a partner

· Add to Anchor Chart: Read metaphorically by
· Considering the“ dragons” characters face

· Applying life lessons learned in fiction to their own lives

· Consider internal as well as external quest structures

· Conferring/Small-group work: check if clubs are; writing more than reading, getting stuck because they don’t have the next book in their series, or all members aren’t thriving

· Mid-Workshop:  Notice that other structures in stories often give readers crucial information ( flashbacks)

· Share: Ask one student to share how they connects a character’s quest to the story’s theme

	9. Readers assume that themes universally appear in more than one book. Sophisticated readers will be alert to these themes by bring knowledge of history to what they are reading to compare how these themes play out.

· Prior to this session, read aloud The Thief of Always through Chapter 19

· Have on hand some historical narratives, such as The Story of Ruby Bridges or I Am Rosa Parks
· Prepare a chart with some of the historical characters students have studied and their troubles and accomplishments

· Provide half-slips of paper with universal themes 

· Prepare chart with some common universal themes 

· Have handy copies of the Student Assessment Tool (child facing rubric) for this unit

· Share observations that themes are appearing again and again

· Book Club: Invite children to explore universal themes that may relate both to their fantasy novels and history 

· Refer to Common Universal Themes chart

· Add to Anchor Chart: Read metaphorically by
· Considering the“ dragons” characters face

· Applying life lessons learned in fiction to their own lives

· Considering internal as well as external quest structures

· Comparing themes in fantasy and history

· Conferring/ Small-group work: Bring story schema to the study of narrative nonfiction and historical lenses to the study of novels

· Mid-Workshop:  Create records of our thinking so others can borrow it. Remind students that they need to share their thoughts with others in their Book Club

· Share: Invite students to think about characters’ perspectives and how they might refer to themes then have them share

	10. Self-Assessing Using Learning Progressions: Guidance for assessments is available in the Online Resources section of the Heinemann website. See pages 77-82 in this Unit of Study for further information

	Bend 3: When Fact and Fantasy Collide

	11. Readers of fantasy refer to nonfiction texts and references to more fully understand the world they are reading about.

· Prior to this session, read aloud The Thief of Always through Chapters 20 and 21

· Gather non such as fiction materials such as reference books, nonfiction trade books, and articles, and place in baskets

· Have your copy of Mufaro’s Beautiful Daughters 

· Download images and information on Great Zimbabwe (see page 84 in the Unit of study)

· Anchor Chart: “ How Fantasy Readers Use Elements from the Real World to Understand Fantasy (and sometimes   vice versa) 
· Use information from nonfiction texts to better understand fantasy stories

· Book Club: Remind the students of the teaching points as the read in their groups 

· Conferring /Small-Group Work: Remind students not to just read nonfiction but to be aware of charts and illustrations 

· Mid-Workshop:  Fantasy Creatures and Words Can Appear in More Than One Book, by Different Authors

· Share: Students share their favorite fact- fantasy finds 

	12.  Readers will understand the importance of vocabulary in everything we read by using their whole tool kit of vocabulary strategies.

· Prior to this session, read aloud The Thief of Always through Chapter 22 and 23

· Review the “Word Work” strand in the Narrative Reading Learning Progression

· Pre-read and practice reading the poem, “Jabberwocky”/ have copies for students

· Display Chart, “As Fantasy Readers, Use Your Toolkit of Strategies to Tackle an Unfamiliar Word”

· Anchor Chart: “How Fantasy Readers Use Elements from the Real World to Understand Fantasy (and sometimes vice versa) ” 
· Use information from nonfiction texts to better understand fantasy stories

· Use vocabulary strategies to figure out unfamiliar words

· Make sure students have copies of the Narrative Reading Learning Progression 

· Book Club: Look for tricky words when reading and find meaning

· Conferring/Small-Group Work: Using language of the literature when having club conversations 

· Mid-Workshop:  Remind students to carry what they have learned from other books as they read new books

· Share: Make students famous who used the checklist. Remind other students that using a checklist is something they can always do as a part of reading workshop

13. Readers delve deeply into their characters’ strengths, flaws, and motivations across the whole arc of the story so they don’t conclude they are just all good or all evil—just like people

· Have a story ready about a complicated character

· Refer to Bend 2 Anchor Chart

· Conferring/Small Group Work: Coach and connect with club conversation skills

· Mid-Workshop: Pick  a teaching point that makes most sense for what your students currently need

· Share: checklists that students have been working on

· Refer to the Unit of Study for this section  

	14. Readers look for repeated or highlighted images, objects, characters, and symbol by pausing and asking themselves, “Could this be a symbol of something else? And How Does this symbol connect to a possible theme for this story?” 

· Prior to this session, read aloud The Thief of Always through Chapter 25

· Have blank chart paper

· Find and prepare an enlarged/projected image of one or two pieces of artwork filled with symbolism

· Display chart, “Fantasy Readers Can Use Symbols as Ways to Interpret Themes”

· Anchor Chart: ”How Fantasy Readers Use Elements from the Real World to Understand Fantasy (and sometimes vice versa) ” 
· Use information from nonfiction texts to better understand fantasy stories

· Use vocabulary strategies to figure out unfamiliar words

· Understand that, similar to real people, fantasy characters are complex

· Find possible symbols (images, objects, characters, settings)

· Consider what each symbol might mean

· Think about how the symbols in a story might fit together

· Think about how the symbol(s) might connect to a possible theme

· Book Club: have students find symbolism in their books

· Conferring/Small-Group Work: Settings can play a special, symbolic role in fantasy stories

· Mid-workshop:  Special objects in fantasy deserve special attention
· Share: Invite students to think about small, symbolic details—and then connect them to big ideas or themes

	15. Readers can gain new insights into the real world by finding, understanding, and interpreting the metaphors and allegories that exists in fantasy.  You can do this by noticing characters, objects, settings, and creatures that might have multiple meanings. 

· Prior to this session, finish reading aloud through the end of The Thief of Always

· Review the “Analyzing Parts of a Story in Relation to the Whole” and “Determining Themes/Cohesion”  strands of the fifth-grade Narrative Reading Learning Progression

· Prepare a chart showing the definitions of the words metaphor and allegory
· Have a hard copy of Mufaro’s Beautiful Daughters 

· Choose and display an excerpt from The Thief of Always that shows metaphor and allegory and few copies of the book for students who need it

· Anchor chart: ”How Fantasy Readers Use Elements from the Real World to Understand Fantasy (and sometimes vice versa) ” 
· Use information from nonfiction texts to better understand fantasy stories

· Use vocabulary strategies to figure out unfamiliar words

· Understand that, similar to real people, fantasy characters are complex

· Find possible symbols (images, objects, characters, settings)

· Consider what each symbol might mean

· Think about how the symbols in a story might fit together

· Think about how the symbol(s) might connect to a possible theme

· Interpret metaphors and allegories that exists in fantasy, and then use those insights to better understand the real world

· Students have a copy of the Narrative Reading Learning Progression
· Conferring/Small-Group Work: Teach students to assume that in fantasy everything has a deeper meaning
· Mid-Workshop: Checking on goals based on the ________checklist (see Unit of Study)
· Share: Remind students that club members help each other to become stronger by asking questions and challenging each other.

	Bend 4: Literary Traditions: Connecting Fantasy to Other Genres

	16. Readers not only pay attention to the cultures in the stories they are    reading, but they also pay attention to how other cultures are portrayed by noting how similar characters, settings, even plots vary across fantasy stories from other cultures.

· Have a copy of The Thief of Always 

· Note students who are reading books from other cultures

· Anchor Chart from Bend 3, “How Fantasy Readers Use Elements from…”

· Anchor Chart: “How Expert Fantasy Readers Connect Fantasy and the Wider Literary Canon”

· Pay attention to how cultures are portrayed in stories

· The culture in which the story takes place

· Other cultures

· Consider how characters, settings, and plotlines may vary across fantasy stories and across different cultures

· Use text features, such as maps, timelines , and illustrations, to better understand the story

· Book Club: Have groups talk about the author’s background using clues about family relationships, food, character actions or objects in the story

· Conferring/Small-Group Work: Using text features to help readers build background knowledge

· Mid-Workshop: Turning to nonfiction to investigate historical or cultural references

· Share: Gleaning historical insights from references in fantasy books

	17. Readers will know and expect archetypes by going beyond the simple noting of characters, plots, and settings. They will move to make astute predictions, inferences, and interpretations.

· Prior to lesson, choose and video clip that uses one or more archetypes that the students are familiar with, for example a commercial from United Airlines
· Prepare a chart titled, “Some Archetypes You Encounter in Fantasy Books”
· Be ready to create a T-Chart with your students
· Anchor Chart: : “How Expert Fantasy Readers Connect Fantasy and the Wider Literary Canon”

· Pay attention to how cultures are portrayed in stories

· The culture in which the story takes place

· Other cultures

· Consider how characters, settings, and plotlines may vary across fantasy stories and across different cultures

· Use text features, such as maps, timelines , and illustrations, to better understand the story

· Use their knowledge of archetypes to make predictions, inferences, and interpretations about stories

· Students will their learning progression, club books, and sticky notes

· Book Club: Develop new theories and ideas about your stories thinking about quest structures, complex characters, and noticing symbols

· Conferring/Small-Group Work: Fantasy readers go beyond archetype scavenger hunts by looking across texts

· Mid-Workshop : Thinking about unexpected archetypes

· Share: Use checklists to raise the level of writing about reading

	18. Readers will analyze a story with critical lenses by being alert to stereotypes and gender norms (rules). One way is to consider characters’ actions and appearances.

· Have available images of current Disney heroines from movies and novels

· Anchor Chart: : “How Expert Fantasy Readers Connect Fantasy and the Wider Literary Canon”

· Pay attention to how cultures are portrayed in stories

· The culture in which the story takes place

· Other cultures

· Consider how characters, settings, and plotlines may vary across fantasy stories and across different cultures

· Use text features, such as maps, timelines , and illustrations, to better understand the story

· Use their knowledge of archetypes to make predictions, inferences, and interpretations about stories

· Analyze a story by using lenses, such as being alert to stereotypes and gender norms (rules)
· Figure out if a story is a master narrative (expected) or a counter- narrative (disrupted, unexpected)
· Conferring/Small-Group Work: Looking for characters who break the mold

· Mid-Workshop:  Comparing and contrasting with a critical lens

· Share: Celebrating the revisions students make in their thinking

	19. Readers of fantasy can now use their skills of dealing with difficulty, interpretation, and cross-text study with almost everything else they read, including realistic fiction, poetry, and nonfiction.

· Display all charts used during this Unit

· Have baskets of text with a variety of genres/students will pick books and use the skills they have just learned

· Anchor Chart: : “How Expert Fantasy Readers Connect Fantasy and the Wider Literary Canon”

· Pay attention to how cultures are portrayed in stories

· The culture in which the story takes place

· Other cultures

· Consider how characters, settings, and plotlines may vary across fantasy stories and across different cultures

· Use text features, such as maps, timelines , and illustrations, to better understand the story

· Use their knowledge of archetypes to make predictions, inferences, and interpretations about stories

· Analyze a story by using lenses, such as being alert to stereotypes and gender norms (rules)

· Figure out if a story is a master narrative (expected) or a counter- narrative (disrupted, unexpected)

· Apply their fantasy reading skills to reading other genres

· Conferring/Small-Group Work:  Wrapping up: final discussions, flash essays and compliments

· Mid-Workshop: Not taking fantasy reading skills for granted

· Share: Helping students set their own reading course

	20. Happily Ever After/ Celebration! (Refer to session 20 in the Unit of Study)
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