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Manhattan Beach
Unified School District



MBUSD READING UNITS OF STUDY: Grade One
2015-2016


	First Grade: Launch (Not in Units of Study)

	Timeframe: August through September

	Assessment
· Use assessment data from end of Kindergarten to prepare classroom library, and begin filling tubs with books for your readers.  During the first few weeks, observe your readers and assess them for their Just Right levels.  Consider how you will set up reading partnerships from the start of the unit and again as you assess students and collect data. For more details re: assessments see pages x-xi.

	Teaching Points - Many of these teaching points can be, and sometimes need to be, taught over multiple sessions.

	Goals:  To Establish Rules and Expectation For Reading To Self
	Goal: To Establish Rules and Expectation For Reading With a Partner

	1. Readers get ready to read by finding a smart spot to read.

· Establish reading “Smart Spot“
	6. Readers learn more from their books by reading with a partner.

· Prepare a chart titled “Reading Partners Work Together”

· Readers sit E.E.K.K. (Elbow, Elbow, Knee to Knee. Book in the middle so we both can see.)

· We work as a team and give reminders

· We build good habits together
· We read together

	2. Readers can read a book in three ways.

· Display the chart titled “Three Ways to Read a Book” 

· Readers can read a book by reading the illustrations

· Readers can read a book by reading the words
· Readers can read a book is by retelling a story we already know
	

	3. Readers build stamina by focusing on their reading for longer periods of time.

· Prepare a chart titled “Read to Self” 

· Eyes on own book

· Read the whole time

· Stay in your “Smart Spot”

· Get another book from your book box when finished

· Read quietly to yourself

· Make a class goal for building stamina
	7. Readers learn more from their books by rereading with a partner by taking turns.

· Add to chart titled “Reading Partners Work Together”

· We take turns

· Readers take turns by:

· Each partner reads one page

· Each partner reads a whole book
· Both partners read a book together



	4. Readers learn more from their books by rereading with their best storyteller voice. 

· Add to chart “Read to Self” 

· Reread book to learn more
	

	5. Readers set goals by keeping track of how many books they read and then try to read more. 

· Add to chart “Read to Self”

· Readers set goals

· Readers use e a sticky note to keep track of the books they read.
	


	Unit 1: Building Good Reading Habits

	Timeframe: September through November

	Assessment
· Use assessment data from end of Kindergarten to prepare classroom library, and begin filling tubs with books for your readers.  During the first few weeks, observe your readers and assess them for their Just Right levels.  Consider how you will set up reading partnerships from the start of the unit and again as you assess students and collect data. For more details re: assessments see pages x-xi.

	Mentor Texts - The following are SUGGESTED texts that can be used to teach the lessons throughout the unit.    They are NOT all necessary.  The important thing to remember is that YOU, the teacher should be familiar with the mentor text you will be using to teach the lessons.  The texts in bold are STRONGLY suggested, as they are used in multiple lessons.

	· Gossie & Gertie by Olivier Dunrea
· Kazam’s Birds by Amy Erhlich
	· Ish by Peter H. Reynolds (Read Aloud Pages 94-101)
· Ollie the Stomper by Olivier Dunrea (Shared Reading 102-113)

	Teaching Points - Many of these teaching points can be, and sometimes need to be, taught over multiple sessions.

	Bend 1:  Habits for Reading Long and Strong
	Mentor Texts: Ollie the Stomper by Olivier Dunrea

	1. Readers Take a Sneak Peek to Get Ready to Read

· Prepare a chart titled “Readers Build Good Habits”

· Take a sneak peak at the beginning

· Check your sneak peak

· Readers get ready to read by looking at the cover illustration and title.

· Readers make a prediction about the book.

· Readers’ ideas change each time they peak at the details of the book.

	2. Readers Do SOMETHING at the End of a Book

· When readers get to the end of the book, they do SOMETHING:
· They might stop and remember the book, looking back and thinking it over.

· Retell the parts across your hand.

· They might tell someone about it.

· They might go back to their favorite part.

· Add to chart titled “Readers Build Good Habits”

· Do SOMETHING at the end!

	3. Readers Get Stronger by Reading More and More:

· Readers will become stronger readers by reading more and more and keeping track

· Add to chart titled “Readers Build Good Habits.”

· Read MORE and MORE & Keep Track

· Readers make a plan, stack their books, and read more.

· Readers keep track of their reading volume with a reading mat.

· Make a reading mat using a file folder. (Refer to page 21)

	Unit 1: Building Good Reading Habits

	Bend 1:  Habits for Reading Long and Strong (continued)

	4. Readers Set Goals to Read All Day Long.

· Add to chart titled “Readers Build Good Habits.”

· Set Goals

· Readers set daily, attainable goals

	5. Readers Reread to Make Their Voices Smoother

· Add to chart titled “Readers Build Good Habits.”

· Reread to smooth out your voice.

· Readers reread without being told, and they do this out of habit to make their voices smoother and smoother each time

· When readers work really hard to figure out a word, they should go back to the beginning of the sentence and reread the sentence, or page, smoothly. Encourage students to reread often to keep their voices smooth.

	6. Readers Track With Their Eyes And Scoop Up More Words.

· It is important to practice reading with your eyes, instead of your finger, so you can read more quickly, scooping up more words at a time, and reading in phrases instead of word by word. 

· Add to chart titled “Readers Build Good Habits.”

· Scoop Up Words And Phrases  

· Rereading makes fuzzy parts clear. When you reread a book, it’s not just your voice that gets smoother, your thinking changes, too.

· Rereading poetry is a great way to build fluency. 

	7. When Readers Reread, They See More.

· Add to chart titled “Readers Build Good Habits.”

· Reread to See More

· Reread to discover new details in a book they have already finished.

· Introduce Book Bags or Book Boxes. Students will be able to read the same book for one week.


	Unit 1: Building Good Reading Habits

	Bend 2:  Habits for Tackling Hard Words
	Mentor Texts: Gossie & Gertie by Olivier Dunrea

	8. Readers Sneak a Peek at the Pictures to Figure Out the Words

· Readers don’t just take a sneak peek to think about what the book is going to be about. They also take a sneak peek to think about what the page is going to be about. Then when readers get stuck on a word, they use the whole page to think, “What might this word say?” 

· Teach the strategy of Cross-Checking. Does it look right? Does it sound right? Does it make sense?

· Remind students to take a sneak peek at the beginning and EVERY time they turn the page, getting your mind thinking about what may happen.
	11. Readers Use Meaning To Figure Out Words

· Readers tackle tricky words by thinking what would make sense and sound right. 

· Think about meaning by looking at the picture and thinking about what’s happening in the story, and considering what words would make sense.

· Illustrations support meaning by helping solve tricky words.

	9. Drop Bad Habits! Pick Up Good Habits!

· One way to get better as a reader is to know your bad habits and to drop them. (Refer to page 46)

· Make a chart titled “Drop That Bad Habit!”

· The Freeze 

· The Tell Me 

· The Mumble

· The Blooper 

· Make a chart titled “Pick Up a Good Habit!

· Check the Picture

· Look At All The Parts of the Word

· Check It!

· Partners can help each other drop bad habits by remembering good habits.
	12. Readers Double-Check Their Reading

· Readers do a double check by: 

· Checking to make sure a word makes sense with the story

· Checking the letters on the page to be sure the word looks right.

· Add to chart titled “Good Strategies For Solving Hard Words”

· Check It! Do a Double Check!

· Teach students to segment and blend sounds as they read, checking all the parts of the word.

	
	13. Readers Don’t Give Up – They Try, Try, Again

· Sometimes you need to try different strategies to figure out a tricky word.

· Teach students to be persistent when they tackle tricky words.

· Ask students to articulate the strategies they use to solve hard words.

· Sometimes when readers are stuck on a tricky word, they write the word to help them figure out how to say it.

	10. Readers Look at All Parts of a Word

· Make a chart titled “Good Strategies For Solving Hard Words”

· Check the Picture

· Look at ALL the parts of the Words

· Get a Running Start

· When readers are stuck on a word, they look through the whole word, at all the parts to help you figure out or solve the word, so that your reading will make sense.

· Readers check the last part of the word, in addition to the first part of the word, with the picture.

· Go back to the beginning of the sentence and reread up to the tricky word. Then say the first part and say what would make sense. Check the rest of the word to make sure it looks right.

· Sometimes you need to try different strategies to figure out a tricky word.
	

	· 
	14. Try It Two Ways!

· Add to chart titled “Good Strategies For Solving Hard Words”

· Try it 2 Ways

· Readers tackle tricky words by trying vowel sounds two ways: short and long.
· It’s important to say a word, but even more important to understand what the word means. Use the illustration and what’s happening in the story to figure out the tricky words.


	Unit 1: Building Good Reading Habits

	Bend 3:  Partners Have Good Habits, Too
	Mentor Texts: Kazam’s Birds by Amy Erhlich

	15. Partners Can Introduce Their Books to Each Other

· Add to chart titled “Reading Partners Work Together”

· We give book introductions.

· Readers read with reading partners by using the same habits they do during independent reading time.  

· Readers read with partners by introducing the book to your partner before reading by telling the title and retelling the important parts (the who, the where, and the what)


	16. Partners Don’t Tell. They Help!

· Add to chart titled “Reading Partners Work Together”

· We don’t just tell-We HELP!

· When reading with a partner and you come to a tricky word, your partner doesn’t take away your chance to work at it.  Partners help each do the hard work.

· Readers read with partners by coaching each other to do reading strategies to tackle unknown words.

· Remind readers not to spend time writing on post-its, but instead use them to mark pages they aim to reread, share with a partner or to mark a tricky word.


	17.  Partners Can Do Something at the End of a Book, Too!

· Add to chart titled “Reading Partners Work Together”

· We do SOMETHING at the end.

· When readers get to the end of the book, they do SOMETHING:
· They might reread to smooth it out

· They might reread to see more

· Retell

· As one partner reads, the other partner can look, listen, and think-stopping along the way to share ideas out loud. “This reminds me of….” or  “I think this part is important because…”

	18. Readers Celebrate and Set New Goals

· Reading partners work together to set goals.

· Invite students to write their reading goals on a post-it.


	Unit 2: Learning About the World: Reading Nonfiction

	Timeframe: November through January

	Assessment 
· Students should be approaching levels F and G.  (Refer to pages xi-xiv)
· Note: For the most part, you will probably move right into Unit 2. You may also choose to insert other units from, If…Then…Curriculum: Assessment-Based Instruction, Grades K-2. (If you chose to insert and extra bend, be mindful of pacing. Six weeks is about the right amount of time to spend in a given unit.)
· Teach “Growing Expertise in Little Books: Nonfiction Reading” if your students need extra support with vocabulary.
· Teach “ Readers Are Resourceful: Tackling Hard Words and Tricky Parts in Books,” if many of your students are reading at levels, C/D/E and are in need of support with emergent and beginning print strategies.
· Teach “Word Detectives Use All They Know to Solve Words,” if your students are reading at levels E/F/G, but need print strategies… They skip words, and give up easily when they encounter unfamiliar vocabulary.


	Mentor Texts - The following are SUGGESTED texts that can be used to teach the lessons throughout the unit.    They are NOT all necessary.  The important thing to remember is that YOU, the teacher should be familiar with the mentor text you will be using to teach the lessons.  The texts in bold are STRONGLY suggested, as they are used in multiple lessons.
· Hang on Monkey by Susan B. Neuman 
· I Want to be a Doctor by Dan Liebman
· Super Storms by Seymour Simon (Read Aloud Pages 114-122)
· Owls by Mary R. Dunn (Shared Reading Pages 123-134)


	Teaching Points - Many of these teaching points can be, and sometimes need to be, taught over multiple sessions.

	Bend 1:  Getting Smart on Nonfiction Topics
	Mentor Texts: Hang on Monkey by Susan B. Neuman 

	1. Getting Started as a Nonfiction Reader
· Readers start learning about a topic even before they read the page. Readers read the title and move their eyes all around the picture so they can learn about more than just one thing. 

· Make an anchor chart titled “How to Get Super Smart About Nonfiction Topics”

· Take a sneak peak to start learning.

· Refer to the anchor chart from Unit 1, “Readers Build Good Habits,” and remind students to do something at the end of a book.
· Invite students to share with a partner and the class the topics they learned about. Refer to the anchor chart from Unit 1, “Reading Partners Work Together.”
· Make an anchor chart, “Topics We Have Studied.”



	Unit 2: Learning About the World: Reading Nonfiction

	Bend 1:  Getting Smart on Nonfiction Topics (continued)

	2. Studying One Page Can Teach So Much
· Readers don’t let the pages fly by. Instead, readers think, “This one page can make me smarter,” and they read each page closely with fingers and eyes, getting as much out of it as they can.
· Readers may put fingers on their knees, as they learn more and more information.

· Add to the anchor chart titled “How to Get Super Smart About Nonfiction Topics”

· Stop and study each page.

· Readers can get an idea for what might come next in the book by saying “I bet the next page will tell about…”
· Add to the anchor chart titled “How to Get Super Smart About Nonfiction Topics”

· Guess what might come next.

· Invite students to share with a partner. Remind readers that as partners, they need to be helpers, and not just when a partner gets stuck on a word. Refer to the chart, “Reading Partners Work Together.” 

· Don’t let your partner just fly through their books.
· Encourage students to consider how writing strategies might also help them as readers. Refer to the Grade 1, Unit 2 Writing Workshop anchor chart, “How Can I Teach My Readers?” As readers we should play close attention to these in our books and talk about them.
· Think about questions my readers might have.

· Include pictures (teaching words, lines and arrows, zooming in).

· Use shape, size, and color words.


	3. Readers Learn More by Chatting About What’s Happening
· Good readers read the words on the page, and then use your own words and your own ideas to talk about the book (or the page) with yourself or with a partner.
· Add to the anchor chart titled “How to Get Super Smart About Nonfiction Topics”

· Chat about a page or the book. 
· Readers use the images on the page, or in their heads, to imagine what is happening just before and right after the part they’re reading. Although you are teaching readers to infer, it is not necessary for six-year-olds to know the technical vocabulary term. 

· Reread class anchor charts. Students will be more likely to use these if they know how to read them. This will be especially useful for struggling readers.

· Reread when you forget what the text says. Go back to the last place where things were still making sense and reread.

· Refer to the chart, “Building good Reading Habits.” 

· Do SOMETHING at the end!



	Unit 2: Learning About the World: Reading Nonfiction

	Bend 1:  Getting Smart on Nonfiction Topics (continued)

	4. Readers Reread to Make Sure They Understand Their Books

· At the end of a book, readers pause, look back in their books, and try to remember all that the book taught them. 

· Readers look back over the words and pictures for information that they might not have remembered at first. 

· Introduce the anchor chart, “Did I RETELL well?” (Page 23) This chart is a mini-rubric helping students think about retells at the end of reading their information books.

· Introduce labels. Readers read don’t skip labels. Labels give you even more information to learn.

· Snap Words: Give students individual word rings with “Snap Words” or high frequency words they need the most. Students can practice their  “Snap Words” during word study time. 


	5. Working on Fluency, Including Stress and Intonation

· To understand and remember the information in books better, nonfiction readers make their voices sound smoother and livelier as they read. 
· Readers stress some words to make them sound important, showing off their best reporter’s voices.
· Reading with expression, in “tall and proud voices” will help readers remember more information and show it off to the world.

· Note: You may want to show a scene from the series Wild Kratts on PBS, which a nature show, narrated by two biologist brothers, is showing kids how to be fascinated about the world. Watching informational videos can help students imagine the voice they can practice using as they read.


	6. A Celebration of Learning: Students will celebrate their new knowledge by talking with their classmates about what they have learned form their books. 

· When grown-ups are at parties (pizza, tea, dinner) they don’t just eat. They also talk- and they often talk about the books they’ve been reading and new things they’ve been learning.
· Did you know that…?

· What surprise me the most was…

· You’re never going to guess what I learned about…!

· Sometimes people don’t believe all that they hear:

· How do you know that?

· Really? Where did you read that?

· I don’t understand what that means.

· Why does…?

· How does…?

· Students may self-reflect on their learning as they refer to the Grade 1, Unit 2 Writing Workshop anchor chart, “How Can I Teach My Readers?”
· Readers set goals for future nonfiction reading. Refer to the anchor chart titled “How to Get Super Smart About Nonfiction Topics.” These are reminders of things to do to study books. Think about what things do you do every time you read, which things do you do sometimes, and which things you may forget to do when you read. Then decide on a goal you want to try to do every time you read. Write down your goal on a Post-it note or index card.



	Unit 2: Learning About the World: Reading Nonfiction

	Bend 2:  Tackling Super Hard Words in Order to Keep Learning


	Mentor Texts: I Want to be a Doctor by Dan Liebman and 
Hang on Monkey by Susan B. Neuman 

	7. Readers Don’t Let Hard Words Get in Their Way
· Readers persevere. They don’t let anything get in their way of learning a lot about their topic – not even super hard words. They use everything they know to figure out those words.

· Refer to the chart, “Good Habits for Solving Hard Words” from Unit 1.


	8. “Crashing” Words Parts Together to Solve the Whole Word

· One strategy readers use to figure out a tricky word is to “crash” the word parts together, reading the beginning, middle, and end of the word, putting the parts together to form a word. (Blending) Then readers check that the word makes sense. 
· Review ____ from the chart, “Good Habits for Solving Hard Words.”

· Try it 2 ways.

· Get a running start.

·  Add to the chart, “Good Habits for Solving Hard Words”

· Crash the parts together. (Page 52)

· Just like readers look closely at the words in books and read the parts of the words, all the while thinking about what would make sense; writers do the same thing when they write. Writers think about the parts of the word and the sounds of each part, and they spell the best they can.


	9. Readers Check That the Words They Read Look Right and Make Sense

· Sometimes readers do a slow check to see if a tricky word is correct. They run their finger under the word and say it slowly to check if it looks right.
· Add to the chart, “Good Habits for Solving Hard Words”

· Do a “s l o w” check. (Page 57)

· Reread the chart to remember ALL the things that readers can do to help them through challenges and obstacles they find in books.

	10. Readers Learn New Words as They Read

· When readers run into a new word, they don’t ignore those words, not do they let those words stop them form reading and learning about their topic. They say the word the best they can and think, “What does this new word mean?”  (Students need to know that when they are reading nonfiction texts they can expect to learn new and important words. As the text they read become more complex, so too does the vocabulary that they will encounter.)
· Remind students to look at the table of contents, diagrams, wordlists, and other features to help figure out what important words mean.



	Unit 2: Learning About the World: Reading Nonfiction

	Bend 2:  Tackling Super Hard Words in Order to Keep Learning (continued) 

	11. Readers Find and Think About Keywords

· It is important to be on the lookout for keywords, words that are important to understanding the topic. “It’s like these words unlock knowledge.” “When you find a keyword, try extra hard not just to read that word and say that word, but to own that word.”
· Add to the anchor chart titled “How to Get Super Smart About Nonfiction Topics.”

· Find and think about keywords.
· “Remember, don’t let anything stop you: long words, new words, or sloppy reading. Paying close attention to the pictures and the words on the page helps you become smarter about your topic.”
· Reread with a keyword in mind. “How does each page connect with that keyword?”

· Readers connect important keywords from one text to important keywords in other texts.


	12. Rereading a Page to Find the Just-Right Sound

· Always reread. Rereading is important not just to smooth out their voices, but also to hear and show what, in their books, is important. This will help them learn and hold onto more information.

· Note: You may want to show a short clip of the brother’s talking to the audience from the series Wild Kratts on PBS, which a nature show, narrated by two biologist brothers, is showing kids how to be fascinated about the world. Watching informational videos can help students imagine the voice they can practice using as they read.

· Readers of nonfiction read and reread the pages of their books to find just the right way each page should sound. Sometimes they try it one way, scooping up the words, and sometimes they read it another way, using their voices to punch out some words.

· As students become stronger readers (Levels E and above) encourage them to take their fingers away and use their eyes to scoop up the words and their voices to make the words sound important. 



	Unit 2: Learning About the World: Reading Nonfiction

	Bend 3:  Reading Aloud Like Experts


	Mentor Texts: Hang on Monkey by Susan B. Neuman Owls by Mary R. Dunn, Sharks by Anne Scheiber, Super Storms by Seymour Simon

	13. Finding Interesting Things to Share

· To read books aloud well to others, readers first must figure out what they find interesting about he book. They must read the book and consider what about it is worth sharing with other people. Review the anchor chart titled “How to Get Super Smart About Nonfiction Topics,”

Stop and study each page.
· First, find a part that is really interesting.
· Next, think about what you would study on the page with your listener.

· Then, mark it with a Post-it to remind yourself to talk to your listener.

· Last, read the words.

· Whenever readers fall in love with a book or a topic, they share it. Students will share books with a second grade class. 
· Introduce the anchor chart titled “How to Read Aloud Like an Expert.”

· Mark interesting parts.


	14. Reading With Feeling

· When readers read a book like an expert, it helps to think about and practice how to read each part, making their voice show the feeling behind the words.
· First, remember what’s happening in a part or on a page.

· Then, figure out how it should be read. Will it be big and suspenseful, gentle and sweet, or some other voice to show the feeling of the words?

· Add to the anchor chart titled “How to Read Aloud Like an Expert.”

· Show the feeling in each part.

· Sometimes a nonfiction book tells a story. “In this book about race cars, instead of teaching us about different kinds of race cars or a different place where drivers race, it teaches us what happens in one race, from the beginning of the race to the end. It tells us a story about a race. The parts of this book are the beginning, middle, and end. So to read it well, you would use your very best storytelling voice.”
· Knowing how a book is organized will help readers think about how to read it. Is it an All About or a story?

· Add to the anchor chart titled “How to Read Aloud Like an Expert.”

· Figure out how the book is organized.


	15. Reading Like a Writer
· To read a book like an expert, study all the parts you find interesting and important, thinking not just like a reader, but also like a writer. 
· Connect what your students are learning in Writing Workshop to what they are learning in Reading Workshop. Refer to the books, Sharks by Anne Scheiber, and Owls by Mary R. Dunn to study craft. Review the anchor chart titled “How Can I Teach My Readers?”
· Add to the anchor chart titled “How to Read Aloud Like an Expert.”

· Study books like a writer.



	Unit 2: Learning About the World: Reading Nonfiction

	Bend 3:  Reading Aloud Like Experts

	16. Readers Plan to talk and Think About Key Words

· Readers use keywords to talk about a topic and teach others what the words mean and why they’re important.
· Use the book, Super Storms by Seymour Simon, to discuss stopping at keywords:

· Read aloud a page.

· Stop at a keyword and jut it on a Post-it.

· Plan how to explain what it means and why it’s important.

· Add to the anchor chart titled “How to Read Aloud Like an Expert.”

· Explain and think about the keywords.

· Higher-level readers may not be used to encountering difficulty of domain-specific words, and therefore may tend to speed through words they can pronounce, but don’t necessarily understand what they mean. Remind those students to slow down and zoom in on keywords to learn even more about a topic.


	17. Using Drama to Bring your Read-Aloud to Life

· Readers can use not only their voice, but also their body to bring a book to life.
· Note: Lucy Calkins suggests students are learning about community helpers in social studies. Students should have an opportunity to use dramatic play to bring neighborhood jobs to life. Lucy says, “Primary readers learn so much through dramatic play. They build oral language skills, vocabulary, and social skills.”

· Add to the anchor chart titled “How to Read Aloud Like an Expert.”

· Use drama to bring the topic to life!


	18. A Celebration of Reading to Learn About the World (Invite a Kindergarten class to your celebration.)
· As readers read their books like experts, it’s important for them to check in with their listener/audience to make sure he/she is understands the information you are sharing.
· My voice sounds like an expert. I use it to show the feeling of the book.
· I watch my audience to make sure they are with me.

· I use Post-its to remember where to stop and what to talk about. Post-its remind me what I was thinking and wondering.
· I check in with my audience by pointing to pictures and asking questions.

· I can refer to the anchor chart, “How to Read Aloud Like an Expert.”
· When good readers finish a book, they do SOMETHING, such as work with their buddies to list the things that the book taught them.

· Readers organize their nonfiction books by topic, as they empty out their book baggies/boxes to prepare for the new unit. Students make suggestions for basket titles for the reorganized nonfiction library. “Now as you shop, use our new topic baskets to help you find the best books to read!”

· Use Post-its to make an anchor chart titled “New Basket Titles For the Informational Library.” (Page 112)



	Unit 3: First Grade: Readers Have Big Jobs To Do: Fluency, Phonics, and Comprehension

	Timeframe: February through March

	Assessment 

· Students should be approaching levels H and I. (Refer to pages xii-xiii)

	Mentor Texts - The following are SUGGESTED texts that can be used to teach the lessons throughout the unit.    They are NOT all necessary.  The important thing to remember is that YOU, the teacher should be familiar with the mentor text you will be using to teach the lessons.  The texts in bold are STRONGLY suggested, as they are used in multiple lessons.
· The Dinosaur Chase by Hugh Price 
· Zelda and Ivy: The Runaways by Laura McGee Kvasnosky
· Frog and Toad Are Friends by Arnold Lobel (Read Aloud Pages 116-125)
· Tumbleweed Stew by Susan Stevens Crummel (Shared Reading Pages 126-138)


	Teaching Points - Many of these teaching points can be, and sometimes need to be, taught over multiple sessions.

	Bend 1:  Readers Have Important Jobs To Do
	Mentor Texts: The Dinosaur Chase by Hugh Price 

	1. You be the Boss! Readers say “I Can Do This!”

· Prepare a chart titled “Be the Boss of Your Reading!”

· STOP at the first sign of trouble!

· Try SOMETHING!

· Readers are the boss of their own reading. One of their jobs is to stop at the first sign of trouble. Then they say, “I can solve this! I can try something, using all that I know. 

· Readers don’t back down from a challenging word in their books, but instead they stop and try something, using all they know about solving words.  Refer to “Good Habits for Solving Hard Words” chart from Unit 1.

· Stop when you’re stuck and when something doesn’t seem right. 


	2. Readers Use Everything They Know to Solve a Word

· Add to chart titled “Be the Boss of Your Reading!”

· Try something ELSE to get the job done!

· Readers are in charge of their own reading and do everything it takes to figure out the hard parts. Readers try something and then try something else to get the job done. 

· Solving a reading problem means trying out more than one strategy. 

· Readers need to try multiple strategies when they come to a tricky word.



	Unit 3: First Grade: Readers Have Big Jobs To Do: Fluency, Phonics, and Comprehension

	Bend 1:  Readers Have Important Jobs To Do (continued)

	3. Readers “Check It!” to Self-Monitor

· Add to chart titled “Be the Boss of Your Reading!”

· Check it. Do a triple-check!

· When readers think they have read a tricky word correctly, they have to be the boss and check it. 

· Readers do a triple-check. Ask, “Does it make sense? Does it look right? Does it sound right?

· Prepare a chart titled “Tools for Solving and Checking Hard Words” 
Try Something!

Check It!

Check the picture.

Does that make sense?

Get a running start.

Does that sound right?

Try it 2 ways.

Look at ALL the parts of the word.

Do a s-l-o-w check.

Crash the parts together.

Does that look right?

Refer to p. 24

	4.  Readers Make a Plan

· Readers who are in charge have big plans for their reading. They think, “What do I do a lot? What can I do even more?” Then they make a plan to be the best they can be.

· Readers check in on their goals. 

	5. Readers Get Help When They Need It

· Add to chart titled “Reading Partners Work Together”

· We work together to solve hard problems. 

· Sometimes people need to work together to solve hard problems.  You can call on your partner to help you use lots of strategies and check your reading, especially when it feels really tough. 

· Readers talk about books. Remind partners to take turns talking and listening, responding to one another and building off of each other’s points, both while they read and after. Encourage readers to use the following language stems to share ideas and questions: 

· “I think...because...” 

· “I wonder…because…”

· “I can add on…”

· “Why do you think that?”



	Unit 3: First Grade: Readers Have Big Jobs To Do: Fluency, Phonics, and Comprehension

	Bend 2:  Readers Add New Tools to Read Hard Words
	Mentor Texts: Zelda and Ivy: The Runaways by Laura McGee Kvasnosky

	6. Readers Think about the Story to Problem Solve Words

· Add to the chart titled “Tools for Solving and Checking Hard Words” 

· Think about what’s happening.

· Readers don’t just look at the picture. They also think about what is happening in the story to help them figure out what word would make sense. 

· Checking the picture is not always enough. Readers should think about what has happened so far to determine a word that makes sense. 

· Readers reread to remember what is happening in the story.

· Add to chart titled “Reading Partners Work Together”

· We keep track of what’s happening

· Remind students that readers do something at the end. Encourage partners retell the big events of the story.

	9. Readers Use Words They Know to Solve Words They Don’t Know

· Add to the chart titled “Tools for Solving and Checking Hard Words” 

· Use a word you know.

· Readers can use words they know to read words they don’t know. When readers are stuck on a word, they can think, “Do I know how to read or write a word that looks like this one?”

· Readers can use the word wall to read similar words.

	7. Readers Think about What Kind of Word Would Fit

· Add to the chart titled “Tools for Solving and Checking Hard Words” 

· Think what kind of word would fit.
· Readers use many different tools to get their job done. They listen carefully as they read to consider what word might come next. They think “What would sound right? What kind of word would fit here?”

· Readers solve unknown words by stopping and thinking about the kind of word that would sound right. 

· Readers think about How Books Talk

· Readers, like Editors, Listen and Fix Up Parts that Don’t Sound Right

	10. Readers Try Sounds Many Ways to Figure Out Words

· Add to the chart titled “Tools for Solving and Checking Hard Words” 
· Try it many ways.

· Readers are flexible. They know that letters and groups of letters can make different sounds. Readers can say the word or the word part many ways to figure it out.



	8. Readers Slow Down to Break Up Long Words

· Add to the chart titled “Tools for Solving and Checking Hard Words” 

· Read it part by part.

· As books get harder, some of the words also get harder. But readers can slow down, look at all parts of a word, and read it part by part. 

· Readers break words in more than one way
	11. Readers Use Sight Words to Read Fluently

· Add to the chart titled “Tools for Solving and Checking Hard Words” 

· Check if it’s a snap word.

· Readers only slow down to read a word when they have to. Instead, they read most of the words in their books in a snap and keep on going, making their reading as smooth as it can be. 
· Snap words are words that readers should recognize and read fluently.



	Unit 3: First Grade: Readers Have Big Jobs To Do: Fluency, Phonics, and Comprehension

	Bend 3:  Readers Use Tools to Understand Their Books
	Mentor Text

Chapter 2 in Zelda and Ivy: The Runaways by Laura McGee Kvasnosky

	12. Readers Work to Understand Rereading If They Don’t Get It 

· Prepare a chart titled “Tools for Understanding Our Books”

· Check that you are getting it!

· Readers don’t just work hard to read words. They work hard to understand their books. As readers read, they always check, “Am I getting it?” If not, they reread to figure out how everything fits together. 

· Readers monitor for understanding and reread to clarify thinking. 

· Readers go back to the bumpy parts and reread to smooth the words out.  This helps their reading voice sound better and it also helps the reader understand the story better. 

· Emphasize the work of reading for meaning.

· Add to chart titled “Reading Partners Work Together”

· We think, “What might happen next?”

	14. Readers Keep Track of Who’s Talking as They Read

· Add to the chart titled “Tools for Understanding Our Books”

· Keep track of who’s talking.

· Readers pay attention to the dialogue.

· Readers keep track of who’s talking as they read.

· The words in the book sometimes give clues about how the characters sound. Readers should think about how the character is feeling and be on the lookout for words (like mumbled, cried, etc.) that matches how the character sounds.

	13. Readers Make Mind Movies to Picture What’s Happening

· Add to the chart titled “Tools for Understanding Our Books”

· Make a movie to picture what’s happening.

· Readers use their imagination to understand their books.

· Readers pay attention to what’s happening and imagine more than just what’s in the pictures. They use their imagination to turn the pictures into a movie in their mind.

· Readers notice time and place as they are reading, and then they make sure their movie matches.

· Add to chart titled “Reading Partners Work Together”

· We act it out to understand.


	15. Readers Don’t Just Read Words, They Understand Words

· Add to the chart titled “Tools for Understanding Our Books”

· Say the word the best you can. Think about what it means.

· Readers learn new words from all the books they read!

· When readers figure out how to read a word, but don’t know what it means, they stop and think about it. They look for clues in the picture and other words to understand the new word.

· Sometimes readers use their own word to replace new words. They stop and think, “What other word might fit here and make sense?”

· Partners can teach one another what new words mean as a way to build vocabulary.


	Unit 3: First Grade: Readers Have Big Jobs To Do: Fluency, Phonics, and Comprehension

	Bend 4:  Readers Use Everything They Know to Get the Job Done
	Mentor Texts: Tumbleweed Stew by Susan Stevens Crummel 

	16. Readers Use Everything They Know to Get the Job Done Quickly
· Readers take charge of their reading by using everything they know, quickly. Get the job done fast and keep going.

· Readers use all of their tools together-the tools for reading and checking words and the tools for understanding the story.

· When readers put everything they know together, it helps them become an even more powerful reader, so that they can fix problems fast.

· Readers triple-check their reading quickly to make sure that it makes sense, sounds right, and looks right.


	17.  Readers Investigate Ways to Make Their Reading Sound Great
**Instead of a teaching point, this is an inquiry lesson that poses a question that you will investigate together as a class**

· In this session,  you will guide students in noticing and naming what makes an audiobook sound engaging for the listener and then apply these same strategies to improve their fluency. 

State the inquiry question.

· How do readers make their reading sound really great? What does this reader do that I can try, too?

· Prepare a chart titled “Ways to Sound Like a Reading STAR!”

· Scoop up lots of words.

· Look for clues like dialogue tags

· Change your voice to sound like the characters

· Show feelings

· Read some parts s…l…o…w… and some parts fast!

· Add sound effects- BAM! Whoosh!

· Read LOUD and clear

· Readers pay close attention to punctuation marks to help make their reading sound right.


	18. Partners Work Together to Make Their Reading Sound Its Very Best
· Readers make their reading sound its very best by reading to an audience. 

· Readers check their goals.



	Unit 4: First Grade: Meeting Characters and Learning Lessons: A Study of Story Elements


	Timeframe: March through June

	Assessment

· Listen in on students’ conversations to glean information on their comprehension and conversational skills.

· Use F and P levels to plan for each bend in this unit for targeted small groups. (Refer to pages xi-xiv)

	Mentor Texts - The following are SUGGESTED texts that can be used to teach the lessons throughout the unit.    They are NOT all necessary.  The important thing to remember is that YOU, the teacher should be familiar with the mentor text you will be using to teach the lessons.  The texts in bold are STRONGLY suggested, as they are used in multiple lessons.

	· Iris and Walter and the Field Trip  by Elissa Haden Guest 

· Mr. Putter and Tabby; Drop the Ball by Cynthia Rylant
· Ish by Peter R. Reynolds
	· Upstairs Mouse, Downstairs Mole by Wong Herbert Yee 
· George and Martha; One More Time by James Marshall

	Teaching Points - Many of these teaching points can be, and sometimes need to be, taught over multiple sessions.

	Bend 1:  Going on Reading Adventures
	Mentor Texts: Iris and Walter and the Field Trip  by Elissa Haden Guest 

	1. Readers Preview Stories to Get Ready for Reading Adventures

· Prepare a chart titled “Off We Go! Readers Go on Adventures”

· Get ready! Take a sneak peek!

· Readers take a sneak peek to find out where they’ll go and what they’ll do.

· Readers take a sneak peek at the cover, back of the book, inside of the book, and contents page. 

· Readers use what they already know to picture important details. 

· Prepare a chart titled, “Partners Share Their Reading Adventures”

· Retell what happened. 

· Readers retell what happened with a partner.

· Add to chart titled “Off We Go! Readers Go on Adventures”

· Keep track of WHERE and WHEN.

· Readers use pictures and words to keep track of the setting
	2. Readers Use the Storyline to Predict

· Add to chart titled “Off We Go! Readers Go on Adventures”

· Predict what might happen next.

· Readers think about what’s already happened to predict what might happen next.

· Readers focus on key details in their stories. 

· They might stop and think “Who is this story about?”

· They might stop and identify the setting “Where and when is this story taking place?”

· They might stop and think “What are the characters doing?”

· Add to chart titled, “Partners Share Their Reading Adventures”

· Think ahead! What might happen next?

· Readers make predictions with a partner.

· Readers use feelings to predict what might happen next.

· Readers enjoy when a story doesn’t follow their prediction and surprises them.



	Unit 4: First Grade: Meeting Characters and Learning Lessons: A Study of Story Elements


	Bend 1:  Going on Reading Adventures (continued)

	3. Readers Retell to Retain the Story.

· Add to chart titled “Off We Go! Readers Go on Adventures”

· Retell the important parts.  Mark pages to remember. 

· Readers retell stories to remember them.

· Readers use Post-its to mark important parts of stories.

· Readers can identify the trouble in the story and how it is solved.

· Partners confer together about important parts.  They check in and make sure that they both agree that it is an important part to remember.

· Readers remember the details and reread on their own (without Post-its).  Use a tiny-stapled 6-page retell book to touch and retell the story. (Refer to page 21)


	4. Readers Revisit Books to Notice More

· Add to chart titled “Off We Go!  Readers Go on Adventures.”

· Reread to notice more.

· Readers go back to the same book and reread to see something new every time. 

· Add to chart titled, “Partners Share Their Reading Adventures”

· Reread together to see even more.

· Readers reread with a partner to notice more.

· When readers notice more they wonder more too.  They ask new questions.

· Reread pictures as well as text to notice more.


	5. Readers Reread to Notice Pages that Go Together

· Add to chart titled “Off We Go!  Readers Go on Adventures.”

· Connect parts of the story together. 

· When readers reread they notice parts of the story that go together. 

· Readers notice how the trouble in a book starts and ends.

· Readers set goals using Post-its.  Use a reading suitcase for each student to add post it goals.  They can carry these on their reading adventures.  (Refer to page 30)



	Unit 4: First Grade: Meeting Characters and Learning Lessons: A Study of Story Elements


	Bend 2:  Studying Characters in Books
	Mentor Texts: Mr. Putter and Tabby; Drop the Ball by Cynthia Rylant

	6. Learning about the Main Character

· Readers know that authors put the most important part of their story on the cover-the characters!  Use a variety of book covers to illustrate this point: Frog and Toad, Henry and Mudge, Poppleton, Madeline, and others.

· Make a chart titled “Readers Meet Characters Along the Way!”

· Learn about the character.

· Readers pay attention to details about characters to learn all that they can about them. 

· Readers attend to text and pictures to learn about the characters.

· Add to chart titled, “Partners Share Their Reading Adventures”

· Introduce characters to each other.

· Partners discuss characters introducing new details along the way.

· Readers use the details they have learned about characters to reread and sound like characters in a story through their expression.


	7. Readers Learn About Characters by Noticing Their Relationships

· Readers get to know secondary characters in the story to know the main character even better.

· Add to chart titled “Readers Meet Characters Along the Way!”

· Pay attention to other characters too.

· Readers pay attention to the relationships that secondary characters have with the main character.

· Readers keep track of dialogue tags making sure that they know who is speaking.  This helps them to get to know the characters relationships even better!

· Add to chart titled, “Partners Share Their Reading Adventures”

· Reread to SOUND like the character.

· Partners reread, each choosing to be a different character, to practice sounding like that character.

· Readers use a talk tool to invent additional dialogue to draw inferences about what else the character might think or say in the story.  (Refer to page 44)


	8. Rereading to Learn More about Characters

· Add to chart titled “Readers Meet Characters Along the Way!”

· Reread to learn MORE about the characters.

· Readers reread to discover new details about characters and ask new questions to understand their characters even better.

· Readers notice patterns about characters.  They notice when characters always do or say something and think “What is this teaching me about this character?”

· Readers add Post-its to mark important details about characters.  These can help when you share important character details in partners.

· Readers use a strategy card for independent practice. (Refer to page 49)



	Unit 4: First Grade: Meeting Characters and Learning Lessons: A Study of Story Elements


	Bend 2:  Studying Characters in Books (continued)

	9. Readers Become the Character

· Add to chart titled “Readers Meet Characters Along the Way!”

· Bring the character to life. 

· Readers become the character and change their voices to reflect the characters’ feelings and bring the characters to life.

· Readers use the talk tool to imagine what a character might be thinking or saying even if there is no dialogue.

· Partners become the characters and coach each other on how characters might sound at different points in the story.

· Readers use facial expressions and body language to become their characters as well as their voice.


	10. Characters’ Feelings Change, and So Do Readers’ Voices

· Add to chart titled “Readers Meet Characters Along the Way!”

· Notice when feelings change.  Then, change your voice.

· Readers notice when characters feelings change and change their voices to match.

· Readers use Post-its to mark changes in characters’ feelings.  Readers can go back to those places and know how the character changed and why.

· Add to chart titled, “Partners Share Their Reading Adventures”

· Show the BIG feelings.

· Partners reread showing the big feelings of a character using facial expression and body language.

· Readers retell how characters changed across a story using their retell book.


	11. Clues Help Readers Know How to Read a Story

· Readers pay attention to the author’s clues to figure out how to read a story.

· Prepare a chart titled, “Clues that Help Readers Know HOW to Read”

· Punctuation at the end.

· Punctuation in the middle.

· Special print; bold, capital, italic.

· Dialogue and dialogue tags.

· Pictures.

· Readers use Post-its to mark how they should read different parts of a story.

· Readers use director’s sign with partners to practice their expression.  (Refer to page 65)

· Readers check in with their personal goals on their suitcases. (Refer to page 66)


	12. Readers Reread to Smooth out Their Voices and Show Big Feelings

· Readers reread to smooth out their voices and help them perform their books.

· Readers show big feelings as they reread.


	Unit 4: First Grade: Meeting Characters and Learning Lessons: A Study of Story Elements


	Bend 3:  Learning Important Lessons
	Mentor Texts: Ish by Peter R. Reynolds

	13. Discovering the Lessons Familiar Stories Teach

· Important life lessons are in stories we read just like every fortune cookie has a fortune inside.

· Prepare a chart titled “Readers Learn Lessons”

· Reread the ending and think, “How did the trouble get fixed?”

· Think, “What did the character realize? Learn?

· Readers find lessons in their books by focusing on what the character realizes when the trouble has been solved.

· Readers pay attention to characters’ feelings and how and when they changed to find the life lesson.

· Add to chart titled, “Partners Share Their Reading Adventures”

· Talk about lessons.

· Partners talk about life lessons they have learned from their stories by recording lessons on strips (like fortune cookies).  (Refer to page 76)

	14. Readers Always Keep Life Lessons in Mind

· Add to chart titled “Readers Learn Lessons”

· Predict the lesson right from the start.

· Readers can start thinking about what life lesson the author might be trying to teach us as we start reading the book by asking questions.  

· Readers encourage partners to accomplish their goals by using goal cards.  (Refer to page 80)

· Readers look for BIG lessons that anyone can learn.  Move students away from small literal lessons like not forgetting their supplies to universal life lessons. 

· Readers confirm predictions about the life lessons that the author is teaching.

	15. Readers Make Comparisons 

· Add to chart titled “Readers Learn Lessons”

· Readers make comparisons.

· Readers compare and contrast books by making lists.

· Readers compare and contrast books thinking about plots, character’s feelings, and endings.

· Readers compare and contrast the trouble in stories and how the trouble is fixed.

· Add to chart titled, “Partners Share Their Reading Adventures”

· Compare and contrast books together.

· Partners compare and contrast books by reading together and talking about their books.

	16. Readers Group Books by the Lessons They Teach

· Readers group books into categories using Post-its by the lessons they teach.

· Suggestions of books to use: Iris and Walter and the Field Trip, Little Red Riding Hood, No, David, Poppleton, and others. (Refer to page 89)

· Ask partners to categorize their books by life lessons together by labeling with Post-its.

· Readers think about how books could fit into other life lesson categories, not just one.

· Remind students to check in on their suitcase goals. (Refer to page 94)


	Unit 4: First Grade: Meeting Characters and Learning Lessons: A Study of Story Elements


	Bend 4:  Readers Share Their Opinions about Books
	Mentor Texts: Upstairs Mouse, Downstairs Mole by Wong Herbert Yee 

	17. Readers Share Their Opinions about Books

· Readers have strong opinions about books and recommend ones that they love the most.

· Prepare a chart titled “Recommend Books You Love”

· Introduce the book and the main character.

· Retell the BIG things that happen. (Don’t give away the ending!)

· Pass along the lesson.

· Readers give lots of reasons of why they are recommending a book thinking about all parts of the book and thinking about “What do I love most about the book?”

· Readers rehearse their recommendations in partners.

· Readers pass along their life lessons to others.


	18. Readers Rehearse What They Will Say

· Readers rehearse what they will say before they talk.

· Partners practice and coach each other on what they will say and how they will say it.



Page | 1
MBUSD READING UNITS OF STUDY: Grade One







              Page | 23

