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5th

Report Card: Text Types and Purposes

e Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details and well-structured event sequences.

NARRATIVE WRITING - SEMESTER 1 and 2

Below Grade Level (1)

Progressing (2)

At Grade Level (3)

Next Steps

STRUCTURE

hehelpedreaders know who the
characterswere and what the setting
wasinhis story.

showedwhatwas happeningandwhere,
getting readersintotheworldofthe story.

whatwashappeningand where,butalsogavesome
cluestowhatwouldlater becomeaproblemforthe
main character.

Overall Thewritertoldthestorybit by bit. The writer wrote the important part of an event Thewriter wrote astory ofan important moment. It read The writer wrote a story that had tension, resolution,and realistic
bit by bit and took out unimportant parts. like a story, eventhoughit might be a true account. charactersand conveyed an idea orlesson.
Lead Thewriter wrote abeginning inwhich | Thewriterwroteabeginningin whichshe Thewriterwroteabeginning inwhich he notonly showed Thewriterwroteabeginning inwhichshenotonlyset theplotor

storyinmotion, butalsohintedatthelarger meaning the story
would convey.

Transitions

Thewritertold herstoryin orderby
usingphrasessuchas alittlelaterand
afterthat.

The writer showed how much time wentbywith
wordsand phrasesthatmarktime such asjust
thenandsuddenly (to showwhenthings
happened quickly) orafterawhileanda little
later (toshowwhena little timepassed).

Thewriterusedtransitional phrasestoshow passage of
timeincomplicated ways, perhapsbyshowingthings
happeningatthesametime (meanwhile, at the same
time) or flashback and flash-forward (early that morning,
three hourslater).

The writer used transitional phrases to connect what happened
to why it happened such as If he hadn’t ... he mightnothave...
,because of ..., although...,andlittle didsheknowthat....

Ending

The writer chose the action, talk,or
feelingthatwould makeagood
endingand worked to write itwell.

The writer wrote an ending that connected to
the beginningorthe middle ofthe story.
Thewriter used action, dialogue,orfeelingto
bring herstorytoaclose.

The writer wrote an endingthat connectedtothe main
partof thestory.Thecharactersaid, did, or realized
somethingat the end that came fromwhat happenedin
the story.

Thewritergavereadersa sense ofclosure.

The writer wrote an ending that connected to what the story was
reallyabout.

Thewritergave readersa sense of closure by showing a new
realization orinsight orachangeinacharacter or narrator.

Organization

The writer used paragraphsand
skippedlinestoseparatewhat
happened first from what happened
later (andfinally)in her story.

The writer used paragraphsto separate the
different parts or times of the story or to show
whenanew characterwas speaking.

Thewriterusedparagraphsto separate different parts or
time ofthe storyandto showwhen anew characterwas
speaking. Somepartsofthestorywere longerandmore
developed than others.

The writer used paragraphs purposefully, perhaps to show time or
setting changes, new parts of the story, or to create suspense for
readers.He createdasequenceofevents that was clear.

DEVELOPMENT

Elaboration*

The writer worked to show whatwas
happeningto(and in) hischaracters.

Thewriteradded more tothe heart of her story,
including not only actions and dialogue but also
thoughts and feelings.

The writer developed characters, setting, and plot
throughout his story, especially the heart of the story.To do
this, he used a blend of description, action,dialogue, and
thinking.

The writer developedrealistic characters and developed the details,
action,dialogue,and internal thinking that contributed to the
deeper meaning of thestory.

Craft*

Thewriternotonlytoldher story,but
alsowroteitinways thatgotreaders
to picture whatwas happeningand
that brought her story tolife.

The writer showed why characters did what
they didby including their thinking.

The writer made some parts of the story go
quickly,some slowly.

The writer included precise and sometimes
sensory detailsand usedfigurative language
(simile, metaphor, personification) to bring his
story tolife.

The writer used astorytelling voice and
conveyed the emotion ortone of hisstory
through description, phrases, dialogue, and
thoughts.

The writer showed why characters did what theydid
by including their thinking andtheirresponsestowhat
happened.

Thewriter slowed down the heart of the story.She
made lessimportantpartsshorter and less detailed
and blended storytellingandsummaryas needed.
Thewriterincluded precise details and used figurative
languagesothatreaderscould picture the setting,
characters, and events.Sheused some objects or
actionsas symbols to bring forth her meaning.

The writer varied her sentences tocreate the pace
andtone of her narrative.

Thewriter developed character traits and emotions through what
characters said and did. He developed some relationships
amongcharacters toshowwhytheyactedand spokeasthey
did.Hetoldthe internalaswellasthe external story.

The writer chose several key parts to stretch out and several to
move through more quickly.

Thewriter wove together precise descriptions, figurative
language, and symbolism tohelpreaderspicturethe setting,
actions,and events and to bring forth meaning.

Thewriter notonlyvaried his sentencestocreate the pace and
tone of his narrative and toengagehisreaders,butalso used
language that fit his story’s meaning; example, in partsthathad
dialogue, differentcharactersused different kinds of language.

See other side =——




5th

NARRATIVE WRITING - SEMESTER 1 and 2

Below Grade Level (1) Progressing (2) At Grade Level (3) Next Steps
LANGUAGE CONVENTIONS
Spelling The writer used what he knew The writer used what she knew about The writer used what he knew about word families The writer used resources to be sure the words in her
about spelling patterns to help word families and spelling rules to help and spelling rules to help him spell and edit. He used writing were spelled correctly.
him spell and edit before he her spell and edit. She used the word wall the word wall and dictionaries when needed.
wrote his final draft. and dictionaries when needed.

The writer got help from others to
check his spelling and punctuation
before he wrote his final draft.

Punctuation | The writer punctuated dialogue When writing long, complex sentences, The writer used commas to set off introductory The writer used punctuation to help set a mood, convey
correctly with commas and the writer used commas to make them parts of sentences, such as One day at the park, | meaning, and/or build tension in his story.
quotation marks. clear and correct. went on the slide; she also used commas to show
While writing, the writer put talking directly to someone, such as Are you mad,
punctuation at the end of every Mom?
sentence.

The writer wrote in ways that
helped readers read with
expression, reading some parts
quickly, some slowly, some parts
in one sort of voice and others in
another.
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Report Card: Text Types and Purposes

e Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection,
organization, and analysis of content.

5th

INFORMATIONAL WRITING - SEMESTER 2

Below Grade Level (1)

Progressing (2)

At Grade Level (3)

Next Steps

STRUCTURE

whichhe gotreadersreadyto
learn a lot of information about
the subject.

subject mattered, tellingasurprisingfact,or givinga
big picture.She let readers know thatshe would
teach them different things about a subject.

get interested in and understand the subject.Heletreaders
knowthe subtopics that he would develop later as well as
thesequence.

Overall The writer taught readersinfo | The writer taughtreaders different thingsabout a The writer used different kindsof information to teach Thewriterconveyedideasand information aboutasubject.
aboutasubject.Sheputinideas, | subject.Heputfacts, details, quotes, andideas into | aboutthe subject. Sometimes sheincluded little essays, Sometimes heincorporated essays, explanations, stories, or
observations, and questions. each part of his writing. stories, or how-to sections in herwriting. procedural passages into his writing.

Lead Thewriter wrote a beginningin | The writer hookedher readers byexplaining why the The writer wrote anintroduction inwhich he helpedreaders | Thewriterwrote anintroductionin which sheinterested readers,

perhaps with a quote or significant fact. She may have included
her ownideas aboutthetopic.Sheletreadersknow the subtopics
that she would develop later and how her text would unfold.

The writer used wordsto show
sequencesuchas before, after,
then,and later.She also used
wordstoshowwhatdid not fit
suchas however and but.

Transitions

Thewriterusedwordsin eachsectionthathelped
readers understand how one piece ofinformation
connected with others.If he wrote the sectionin
sequence, he used words andphrasessuchasbefore,
later, next,then,andafter. If he organized the
section inkindsor parts, he used words such as
another, also, and for example.

Whenthewriter wrote about results, she used words
and phrasessuchasconsequently,asa result,and because
of this. When she compared information, she used phrases
suchasin contrast, by comparison,and especially.In
narrative parts, she used phrases thatgo with stories such
asa littlelaterandthreehourslater. If she wrote sections
thatstatedan opinion,sheusedwordssuchas but the
most important reason, for example,and consequently.

The writer used transition words to help hisreadersunderstand
how different bits ofinformation and different parts of his
writing fit together.

The writer used transitions such as for instance, in addition,
therefore, such as, because of,asaresult,

incontrastto, unlike,despite,and onthe otherhand to help
connect ideas, information,and examples and to compare,
contrast, and imply relationships.

Ending Thewriter wrote an ending
thatdrew conclusions, asked
questions, or suggested ways

readers might respond.

Thewriterwroteanending in which she reminded
readersofhersubjectand may either have
suggested afollow-upactionorleft readerswitha
finalinsight. Sheaddedherthoughts, feelings,
and questions aboutthe subjectatthe end.

The writer wrote a conclusion in which he restated the main
points and may have offered a final thought or question
for readers to consider.

Thewriterwroteaconclusionin whichsherestatedher
important ideasand offeredafinalinsight or implication for
readers to consider.

Organization| The writer grouped her
information into parts. Eachpart
wasmostly aboutonething

that connectedtoherbig

The writergrouped information intosections and
usedparagraphs and sometimes chapters to
separatethose sections. Eachsection had
information that was mostlyaboutthesame thing.

The writer organized her writing into a sequence of
separate sections.She mayhaveused headingsand
subheadingsto highlight the separatesections.

The writer wrote each section according to an

The writer used subheadings and/ or clear introductory transitions to
separate his sections.

Thewritermade deliberate choices about how to order sections
and information within sections. He chose structuresandtext

definitions, details,and
observations about his topicand
explained some ofthem.

about the subject.She chose those subtopics
because they were importantandinteresting.
The writerincluded differentkindsoffactsand
detailssuchasnumbers, names,and examples.
The writer got her information from talkingto
people, reading books,and from her own
knowledge and observations.

Thewriter made choices about organization,
perhapsusingcompare/ contrast, cause/effect,or
pro/con.Shemayhave useddiagrams, charts,
headings, bold words, and definitionboxestohelp
teachherreaders.

MBUSD WRITING RUBRIC: Grade Five

included avariety of information such

as examples, details, dates, and quotes.

Thewriter usedtrusted sources and gave credit when
appropriate. He made suretoresearch any details that
would add to his writing.

The writer worked to make his information
understandableto readers.Todothis, he may have referred
to earlier parts of histext and summarized background
information. He let readers know whenhe wasdiscussing
factsand when he was offering hisown thinking.

topic. He may have used headings and subheadings. organizational planshapedpartlybythe genre of the featurestohelp emphasize key points.
section. The writer used transitions, intros, and topic sentencesto pop out
his main points. He wrote multiple paragraphs in some sections.
DEVELOPMENT
Elaboration*| Thewriterwrotefacts, The writer taught her readers differentthings Thewriter explained different aspectsofasubject.He Thewriter chose afocused subject, included a variety of

information, and organized her pointsto bestinform her readers.
Thewriterusedtrustedsourcesand information from authorities
onthe topicandgavethesourcescreditfor important excerpts in
the text and in a bibliography.

The writer worked to makeher information understandableand
interesting.Todo this,she may have referredto earlier parts of
hertext, summarized backgroundinformation, raised questions,
and considered possible implications.

The writer might have used different organizational structures
within her pieceincludingstories,essays,and how-tosections.

See other side =———
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5th

INFORMATIONAL WRITING - SEMESTER 2

Below Grade Level (1) Progressing (2) At Grade Level (3) Next Steps
Craft* Thewriterchose expert words The writer madedeliberate wordchoicestoteach The writer made deliberate word choices to have an effect The writer chose his words carefully to explain his information and
to teach readersa lotaboutthe his readers. He may have done thisbyusingand on her readers. She used the vocabulary of expertsand ideas andhaveaneffectonhisreaders.
subject. Shetaughtinformation | repeating key words about his topic. explained key terms. He incorporated domain-specific vocabulary and explained terms
inaway tointerest readers. Whenitfeltrighttodoso, the writer chose Thewriterworkedtoincludethe exact phrase, comparison, | to readers.
She may have used drawings, interesting comparisons andused figurative orimage that would explain informationand concepts. The writer worked to include exact phrases, comparisons,
captions, ordiagrams. languageto clarify hispoints. The writer not only made choicesabout whichdetailsand analogies, and/orimagestoexplaininfo.and concepts to keep
Thewriter made choices aboutwhichinformation factstoincludebutalsomade choices about how to convey | readersengaged.
wasbesttoincludeornot include. her informationsoitwould makesense to readers. She The writer chose how to present his information to clearly convey
Thewriterusedateaching tone.Todoso,he may blended storytelling, summary,and othergenresas why and how the information supported his points.
have usedphrasessuchasthat means...,what needed and used text features. The writer supported readers’ learning by shifting within a
thatreally meansis...,and letme explain... Thewriter used a consistent, inviting, teachingtoneand consistent teaching tone as appropriate. Heused language and
varied sentencestohelpreaders understand the info. sentence structure that matched the teaching purpose throughout
hispiece.
LANGUAGE CONVENTIONS
Spelling The writer used what he The writer used what she knew about word The writer used what he knew about word families The writer used resources to be sure the words in her
knew about spelling families and spelling rules to help her spell and spelling rules to help him spell and edit. He writing were spelled correctly, including technical
patterns to help him spell and edit. She used the word wall and used the word wall and dictionaries to help him vocabulary.
and edit before he wrote his dictionaries to help her when needed. when needed.
final draft.
The writer got help from
others to check his spelling
and punctuation before he
wrote his final draft.
Punctuation | The writer punctuated When writing long, complex sentences, The writer used commas to set off introductory parts The writer used punctuation such as dashes,
dialogue correctly, with the writer used commas to make them of sentences (for example, As you might know, ). parentheses, colons, and
commas and quotation clear and correct. The writer used a variety of punctuation to fix any semicolons to help him include extra information and
marks. run-on sentences. She used punctuation to cite her explanation in some of his sentences.
The writer put punctuation sources.
at the end of every
sentence while writing.
The writer wrote in ways that
helped readers read with
expression, reading some
parts quickly, some slowly,
some parts in one sort of
voice and others in another.
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Report Card: Text Types and Purposes

5th

e Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant and sufficient evidence.

OPINION WRITING - SEMESTER 2

only set readersuptoexpectthatthis would
beapieceofopinion writing, butalsotriedto
hook theminto caringabouthis opinion.

hook her readers, perhaps by askinga
question, explaining why the topic
mattered, tellingasurprising fact, or
giving background information.
The writer stated herclaim.

Below Grade Level (1) Progressing (2) At Grade Level (3) Next Steps
STRUCTURE
Overall The writer told readers her opinion and Thewritermadeaclaimabout atopicora | Thewriter made a claim or thesis on a topic ortext, The writer not onlystaked a position that could be
ideas on a text or a topic and helped them textandtried to support hisreasons. supported it with reasons,and provided a variety of evidence for | supported by a variety of trustworthy sources, butalso
understand her reasons. eachreason. builthisargumentandledto aconclusionineach
Lead Thewriter wrote abeginning in which he not The writer wrote a few sentences to The writer wrote an introductionthatledtoaclaim orthesis The writer wrote an introduction that helped

andgothisreaders to careabout hisopinion.Hegot readers
tocarebynotonly includingacoolfactorjazzy question, but
also figuring out what was significant in or aroundthe topic
andgiving readersinformationabout whatwassignificant
aboutthe topic.

Thewriterworkedtofindthe precise words to state his claim;

he let readers know the reasons he woulddevelop later.

Transitions

Thewriterconnected her ideasandreasonswith

her examples using words such asforexample
andbecause. She connected one reasonor
exampleusingwordssuchas also and another.

Thewriterusedwordsand phrasesto
glue partsofhis piece together. Heused
phrases such as for example, another
example,onetime, andforinstanceto
showwhen he was shifting from saying
reasons to givingevidence andin
additionto,also,and anothertoshow
when he wantedtomakeanew point.

readers to understand andcare about the topic or
text. She thought backwardsbetween thepieceand
theintroduction to make made sure that the
introduction fit with the whole.

The writer not only clearly stated her claim, butalso
namedthereasonsshewould developlater.Shealso
toldher readers how her text would unfold.

The writer used transition words and phrases toconnect
evidencebacktoherreasons using phrases such as this
showsthat....

Thewriter helpedreaders follow her thinking with phrases
such as anotherreason and the mostimportant reason.She
usedphrasessuch asconsequentlyand because of to show
what happened.

Thewriterusedwordssuchas specifically and in particularin
orderto be more precise.

Thewriterusedtransitional phrases to helpreaders
understand how the different partsofhis piecefit
together to support hisargument.

of why readers should agree with her opinion
and wrote several sentences abouteach
reason.

Thewriter organized her info so that eachpart
of herwriting was mostly about one thing.

information using paragraphs.

Ending Thewriterworkedonan ending, perhaps a Thewriterwroteanendingfor herpiece The writer worked on a conclusion in which he connected Thewriterwroteaconclusion inwhichsherestated
thought orcommentrelatedtohis opinion. inwhichsherestated andreflected on back to and highlightedwhatthetextwas mainly about, not themain pointsofheressay, perhaps offering a
herclaim, perhaps suggestinganaction justthe precedingparagraph. lingering thought or new insight for readersto
orresponse basedonwhatshe had consider. Her ending added to andstrengthenedthe
written. overall argument.
Organization| The writer wrote several reasonsorexamples The writer separated sections of The writer groupedinformation and related ideas into The writer arranged paragraphs, reasons, and

paragraphs. She putthe parts of her writinginthe orderthat
most suited her purpose and helped her prove herreasons
and claim.

evidence purposefully, leading readers from one
claim or reason to another. He wrote more than one
paragraphto develop a claim orreason.

DEV

ELOPMENT

Elaboration*

Thewriternot onlynamed his reasons to
support his opinion, butalsowrote more
about each one.

The writer gave reasonsto support her
opinion. Shechose the reasons to
convince her readers.
Thewriterincludedexamples and
information to support her reasons,
perhapsfromatext, her knowledge, or
her life.

Thewritergavereasonsto support his opinion thatwere
paralleland did notoverlap. He puttheminan orderthat he
thoughtwouldbemost convincing.

The writer included evidence such as facts, examples,
quotations, micro-stories,and informationtosupporthis
claim.

The writer discussed and unpacked the way that the evidence
went with theclaim.

Thewriterincluded and arranged a variety of
evidence to support her reasons.

The writer used trusted sources and information from
authorities on thetopic.

The writer explained how her evidencestrengthened
her argument. Sheexplained exactly which
evidence supported whichpoint.

The writer acknowledged different sides tothe
argument.

MBUSD WRITING RUBRIC: Grade Five
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5th

OPINION WRITING - SEMESTER 2

Below Grade Level (1)

Progressing (2)

At Grade Level (3)

Next Steps

Craft*

The writer not only told readers tobelieveher,
butalsowrote in waysthatgot them thinking
or feeling in certain ways.

The writer madedeliberate word choices
toconvince his readers, perhaps by
emphasizingorrepeating wordsthat
wouldmakehis readersfeelemotions.
Ifit felt right to do so, the writer chose
precise details and facts to help make
his pointsand usedfigurative language
todrawthereaders intohisline of
thought.

The writer made choicesabout which
evidence wasbest toincludeornot
includeto support hispoints.
Thewriterusedaconvincing tone.

The writer made deliberate wordchoicestohaveaneffect on
herreaders.

The writer reached for the precise phrase, metaphor,or image
that would convey her ideas.

The writer made choicesabout how to angle herevidence to
supporther points.

Whenitseemedrighttodo so,the writertriedtousea
scholarlyvoiceandvaried her sentences to create the paceand
toneofthedifferent sections of her piece.

The writer chose words deliberatelytobeclearandto
have an effect on his readers.
Thewriterreachedforprecise phrases, metaphors,
analogies, or images that would help toconvey his
ideasand strengthen hisargument.

The writer chose how to present evidenceand
explained why and how the evidence supported his
claim.

Thewriterusedshiftsin his tonetohelpreaders
followhis argument; he made his piece soundserious.

LANGUAGE CONVENTIONS

Spelling

The writer used what he knew about word
families and spelling rules to help him spell
and edit.

The writer got help from others to check his
spelling and punctuation before he wrote
his final draft.

The writer used what she knew
about word families and spelling
rules to help her spell and edit. She
used the word wall and dictionaries
to help her when needed.

The writer used what he knew about word patterns to
spell correctly and he used references to help him spell
words when needed. He made sure to correctly spell
words that were important to his topic.

The writer used resources to be sure the
words in her writing were spelled correctly,
including returning to sources to check
spelling.

Punctuation

The writer punctuated dialogue correctly
with commas and quotation marks.

While writing, the writer put punctuation
at the end of every sentence.

The writer wrote in ways that helped
readers read with expression, reading some
parts quickly, some slowly, some parts in
one sort of voice and others in another.

When writing long, complex
sentences, the writer used
commas to make them clear and
correct.

The writer used periods to fix his
run-on sentences.

The writer used commas to set off introductory parts of
sentences, for example, At this time in history, and it
was commonto....

The writer used a variety of punctuation to fix any run-
on sentences.

The writer used punctuation to cite her sources.

The writer used punctuation such as dashes,
colons, parentheses, and semicolons to help
him include or connect extra information in
some of his sentences.
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